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FINAL REPORT

2005-2006
RESPONSES TO QUESTIONS POSED IN THE 2005-2006 SCHOOLWIDE ACTION PLAN

WASC GOAL 1: To ensure the development of thoughtful, resilient students with a passion for
learning, Gunn High School will enhance its course offerings and use a variety of teaching
strategies and assessments congruent with State Content Standards and PAUSD Expected School-
wide Learning Results to ensure the academic success of all students and to help close the
achievement gap. Aligned to District Strategic Goals 1(a), 1(b), 1(d) and 2(a).

TASK 1: Collaborate in the development of programs, new courses and on a variety of teaching
methodologies and strategies to continue to improve Gunn students' abilities to meet California
Content Standards, PAUSD ESLRs and to pass the required CAHSEE

Action:
  Develop a new, required three-session Freshman Orientation program to be implemented in the

summer of 2006.
  Have the incoming freshmen (fall 2006) evaluate the new orientation program to measure its

effectiveness.
  Prepare for the introduction of a new Living Skills class in the summer of 2006.  Working with the

Markkula Center at Santa Clara University and the District Curriculum Office, develop the curriculum
and assessments needed for the course in conjunction with the Ethics Group at Gunn (EGG).

  Prepare for the next phase of curriculum change in the Science Department by re-examining the
Chemistry and Physics courses and planning elective courses.

 Continue department work on course consistency in each subject area and at each grade.
  Identify twelfth grade students who have not yet passed the CAHSEE and provide remediation as

needed.
  Continue to provide Staff Development that focuses on best practices in teaching methodologies and

strategies.  Specifically, we will focus on
• Implementing Elements of Instruction (EOI).
• Teacher Expectations and Student Achievement (TESA) strategies.
• Differentiated Instruction with the assistance of the UCSC New Teacher Center.
• Identity Safety

  Continue the work started in 2004-2005 on the creation and implementation of the schoolwide
standardized research paper.

  Incorporate instruction in Library Media Skills based on the nine national standards into the research
paper.

  With the assistance and guidance of the Special Education Steering Committee, develop for all
Specialized Core Programs (SCP) course descriptions that are congruent with State Content
Standards and PAUSD ESLRs.
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(AQ): Was the freshman orientation planned and implemented on time and how effective was it in
helping ninth graders prepare for the rigors of high school?  How many teachers, student leaders
and other staff participated in the orientation program?

This year, we put in the groundwork for the Freshmen Orientation program which was piloted on
August 14 – 16, 2006.  Many staff were interested in being part of this program which required them to
spend four mornings at school prior to the start of the school year.  Each was paid a small stipend for
participating.  Twenty teachers, three Administrators, the Student Activities Director, two classified staff
and 75 Gunn Link Crew students were trained on August 11th in preparation for the orientation. Every
department was represented with the largest representation coming from the Social Studies and
English Departments.  During the year, teachers met on “Professional Development Thursdays” to
discuss possible topics for Freshmen Orientation, which included teacher expectations, homework
study habits, stress and cheating. In conjunction with the work done during Ethics Camp in the summer
of 2005, there were daily themes for each of the three orientation sessions. The first day the focus was
on learning Gunn traditions, school culture, and building a voice as the freshmen class. The second
day had the theme of “Responsibility” as students learned about the different expectations teachers
have of high school students. The focus was on time management skills, good homework habits, and
organization. The topic for the final day was Integrity.  Students discussed stress, cheating, peer
pressure, and making healthy decisions.  One of the Professional Development Thursday meetings
inaugurated at Gunn in 2005-2006 allowed time for the SOS (Stressed Out Students) and EGG (Ethics
Group at Gunn) to meet together and work on lesson plans for the Orientation.  Assistant Principal,
Anne-Marie Balzano, also met with several teachers to construct easy-to-follow lesson plans and
handouts that teachers used during orientation. In addition, she met with Burton Cohen, Director of
Secondary Education, regarding the development of this curriculum. The guiding purpose of this new
program is to change the culture of stress and over-achievement, and how students see themselves as
community members of Gunn High School.

Evaluation
While freshmen attendance varied each day, approximately 325 members of the freshmen class
attended orientation. According to the student evaluations given on the final day, the biggest concerns
facing our incoming freshmen are stress over the increased homework load, getting lost on such a big
campus, and making/keeping friends. While most students felt their concerns were addressed through
the orientation, they felt that three days was too long and that the activities each day needed to be
more varied. Teacher feedback stated that the ethics lesson plans needed some revision and varying
activities would be more helpful to students, but overall the lesson plans were easy to follow. Teachers
also felt that the Link Crew students needed more training in how to be positive leaders and role
models during the orientation. One teacher reported that 90% of her freshmen students came to class
on the first day of school with the organization binders shown on the second day of orientation. Another
reported:

“In my D period Algebra 1 section, I was able to ask the kids if they had attended orientation.  Because
all the kids could say yes, I could use that as a reference point to discuss classroom behavior
expectations.  We could talk very quickly about what was (in)appropriate without taking up much time,
and the kids were able to return to work without going off on a time-consuming tangent.  Whatever was
done at orientation has had a noticeable effect in my classroom, at least early in the year.  I thought I
would share that with you.”

While there are necessary revisions that need to be made for next year, we felt that the pilot program
was a success and hope it will be a positive first step in changing the culture at Gunn.
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(AQ): Was the Living Skills course developed and the class taught in Summer School 2006?  What
do program evaluations tell us about its effectiveness?

The Living Skills course was designed and taught as planned during the 2006 Summer School.  Three
sections of ninth graders took the course that was taught by Lynne Navarro, Brian Tuomy and Lauren
Cory.  Brian and Lynne will be teaching it during the 2006-2007 school year.  The course mirrors very
closely that which is being taught at Paly.   There is no Steering Committee for Living Skills so the Paly
teachers met with Burton Cohen, Marilyn Cook and us to ensure that the two schools will be teaching
essentially the same program.  Major topics include individuality, influences on teens, emotional
intelligence, decision-making, communication, conflict resolution, personal organization, physical and
emotional health, substance abuse, sexuality and life lessons.   In addition, first aid and CPR were
taught and students were required to perform fifteen hours of community service in order to pass the
course.  The chart below summarizes the feedback from students who took the course in summer
school 2006.  It shows that the course is effective and was enjoyed by the students with the exception
of CPR/First Aid.

Liked units or lessons on: Didn’t like Would like to see added
Learning styles
Sex/birth control/STDs
Gender roles
Race issues
Health/diet
Sleep
Drugs
Memory
Stress/emotions/self esteem
Organization
Communications
Individuality
Study skills
College stuff
Anything that had something to
do with me (the student)

CPR/1st aid (many here)
Not enough time on each
subject
Study skills

Even more nutrition
Even more on relationships
Even more guest speakers
Practical adult things (how to write
checks…)
Money stuff
Even more on drugs
Even more on self-esteem/acts

(AQ): What were the results of the Science Department's work on curriculum?

The Science department has been working hard on the implementation of major changes in the
department's curriculum.

Biology
In place of General Science as an introduction to high school science, ninth graders, starting in fall of
2005, took Biology, a college-prep lab science.  There are three levels: Biology 1, Biology 1A, and
Biology 1AC.  Steps were taken to help insure students selected the most appropriate level of science
course.  A chart was prepared (see below) for incoming ninth graders that outlines the “predictors of
success” in each level of biology.
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Predictors for Success in each Biology Course

Predictor Biology 1 Biology 1A Biology 1AC
Commitment to hours of
required homework per
week

2 Hours 2-3 Hours 3-5 Hours

Prior grades in core
subjects of math,
sciences, social
sciences, and English

Successful Completion A’s and B’s Mostly A’s

Degree of independent
learning and academic
responsibility

Requires guidance Limited guidance needed Self-motivated

Biology 1 is a college prep biology course and is paced at grade level.
Biology 1A is an advanced college prep biology course and is paced at high grade level.
Biology 1AC is an accelerated college prep biology course and is paced above grade level, providing the best preparation for honors and
advanced placement courses.

This chart was given out at open house in the spring of 2005 and again in the spring of 2006 and is
also posted on the Web.  Students and parents are responsible for making the appropriate selections
after discussion with their eighth grade science teachers, Gunn counselors and the Instructional
Supervisor of the Science Department at the Open House if needed.

This change has required the biology teachers to work together closely on the development of new
course materials and common assessments that were used this year during the biology “bulge” as all
ninth as well as tenth graders took this course.  Common assignments, projects and grading rubrics
were developed.  A binder of materials that is shared by teachers was prepared for each level of ninth
grade biology and for tenth grade biology.

The ninth grade biology teachers met regularly throughout the year, usually at the end of each unit to
discuss the upcoming unit and to assess the previous unit.  They also met at the end of the school year
to plan changes to the curriculum.  The major findings of this formative assessment have resulted in
modifications that will be implemented in the 2006-2007 school year. The findings were that the content
coverage, pacing and sequencing of the courses were appropriate for all three levels.  However,
Biology 1 students need more scaffolding in order to be successful in the lab activities.  Biology1 AC
students could be challenged more in terms of the level of independent thinking required of them and
the rigor of some of the assignments.

As a consequence of this reorganization, in 2005-2006 the Science department again spent a great
deal of its time developing new curriculum and assessments in Chemistry, planning for the Chemistry
“bulge” that will hit them in 2006-2007.   A chart was made to help guide incoming 10th graders in
making the appropriate course level selection (see below).

Students who have completed Biology in their freshman year will be offered three options for science
during their sophomore year.  All three of these options will meet the physical science graduation
requirement and a California State University laboratory science requirement.  After lengthy
discussions in the department it was decided that in the 2006-2007 school year there will be two levels
of chemistry taught in the 10th grade, but the department will add a course in environmental science for
10th graders.  This course will be aimed at students who have completed biology but do not have
sufficient math skills to be successful in Chemistry 1.  The course will provide lab skills and data
analysis skills that will help students to be successful in later science courses should they choose to go
on while providing an interesting and relevant content base for students who do not choose to continue
taking science courses.
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Chemistry 1 and Chemistry 1H both cover the same fundamental concepts but differ in the degree of
analysis, quantitative understanding and independent thinking required of students.  Environmental
science offers a non-quantitative alternative for students who do not plan to enroll in advanced science
classes in their junior and senior year.  The following table shows predictors for success in our
sophomore science courses:

Predictor Environmental Science Chemistry 1 Chemistry H
Previous
Mathematics
courses

Successful completions
of Introduction to
Algebra or higher

Completion of:
Algebra 1 (B- or better),
Algebra 1A (pass),
or Alg 1A/GeomA (pass)

Completion of:
Alg 1A/GeomA (B+ or A)
or Geo/Alg 2 Adv (B or A)

Previous Biology
Course

Successful Completion
of Biology 1

Biology 1A (B or A) Biology 1A (A)
Biology 1AC (B or A)

Degree of
independent
learning and
academic
responsibility

Requires structure and
guidance

Limited Guidance
Needed

Self- Motivated

Commitment to
hours of required
Homework per
week

1-2 hours per week 2-3 hours per week 3-5 hours per week

Because math is such a crucial tool in chemistry we felt it was necessary to double-check the course
selections made by prospective chemistry students.  After students had selected courses, students
who did not meet the prerequisites for the chemistry course they were placed in and did not have a
recommendation from their previous science teacher were moved to the course for which they were
best qualified.

Three chemistry teachers applied for District summer curriculum writing funds to work on revising and
realigning the curriculum but were not granted funds.

The Science Department will now work on developing a science elective program that needs to be in
place by 2007-2008.

(AQ): What progress was made in different departments in sharing teaching methods and
strategies?  How effective were the Peer Observation and Interdisciplinary Collaboratives in
facilitating this?

With the assistance of District Steering Committees, each department has been working on Content
Standards and ESLRs over the course of the last three years.  In some cases, such as English, Math,
Visual and Performing Arts and World Languages, this has been incorporated into a thorough revision
of course descriptions.  In some cases, changes have been made in curriculum and even textbooks to
reflect State content standards.  Some examples include:

English
The English Department continued the project of revising all of the course descriptions.  In doing so,
they discussed the skills written in the older versions of the descriptions.  Rather than indicators of
specific skills and topics students will learn in a given class, they realized that they are, more
accurately, examples of the types of skills and topics teachers cover in all semester-long class.
Successful completion of two semester-long classes, then, remains a good (albeit imperfect) indication
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of a year’s growth.   They wrote the new descriptions to reflect and to include examples of the types of
assignments students will complete in course.

The English Department has made what was an occasional treat a regular feature of its department
meetings:  “Limelight Lessons.”  They begin each meeting by having an individual teacher share a
lesson of his or her choice along with any relevant handouts, rubrics, and sample of student work.
They are collecting these lessons in a department binder to be a resource for all teachers, new and
experienced.  So far, the Limelight Lessons have included:

 Novelizing a Play:  a Creative Writing approach to Increased Comprehension of Shakespeare’s work
  Shakespeare’s Social Offenses:  Facilitating Discussions of Ethical Behavior through Romeo and

Juliet and Hamlet
  The Trial of Hamlet:  Teaching Analysis and Argumentation through C-SPAN’s “The Trial of

Hamlet,” featuring Supreme Court Justice Anthony Kennedy
 Essay Refinement and Evaluation:  teaching students to be precise with their writing – including its

conventions and grammar – and thorough with their editing
 The Memory Map:  Strategies for demystifying and improving public speaking
 A Guide to the Sonnet:  teaching the history and form of the sonnet as well as strategies to analyze

and write them

Matt Struckmeyer and Ginny Moyer have devised and shared strategies for using the ERB/WrAP rubric
with other assignments.  This contributes to assessment consistency, particularly by creating a
common language for features of good writing.

Mathematics
All of the teachers in the Math department are familiar with the California State Content Standards
which apply to their courses.  The California State Content Standards were used while selecting new
textbooks for the Alg2/TrigH, Trig/Analyt, IAC, and Analysis courses in the spring of 2006.  Each
textbook selected was cross-referenced to the appropriate standards.  A textbook committee selected a
new text for the Algebra2/TrigH and Trig/Analytic classes and also one for the IAC and Analysis
classes.  The Algebra2/TrigH and Trig/Analytic classes had previously used the same textbook, but for
the first time, the IAC and Analysis classes will be aligned.  Work was done during the summer of 2006
to determine which topics will be taught in which course in order to make certain that all the standards
are addressed for the tenth and eleventh graders and that there will not be repetitions between
courses.  This is the first time in over ten years that the content of the Honors and Advanced lane
courses have been reviewed and aligned.  This alignment will consider both horizontal and vertical
comparison of classes and will more clearly define the nature of each of the four courses.

The appropriate integration of technology and techniques to increase active participation were a main
focus in the math department. Teachers have worked together to develop and share appropriate
assignments.  Each department member was given the opportunity to share a technology activity at a
math department meeting.  Some of the activities presented were enhancements in using InClass,
sharing an internet version of our Algebra textbook, discussing what should be on the math Web page,
and possible Web sites of applets that could be used in a variety of classes.

A set of 20 TI-84 graphing calculators was acquired for use in the Algebra IA classes.  These were
available for discovery lessons on graphing, analyzing statistics, and use of application programs.  New
TI-84 overhead graphing calculators were acquired, replacing some of the older, slower TI-83s.  The
department now has two LCD projectors to use for classroom presentations and demonstrations using
the Geometer’s Sketchpad. They are also used for PowerPoint presentations and internet applet
demonstrations.
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Working together, the Algebra2/PreCalc teachers incorporated a new graphing calculator exploration
for polar graphs and polynomials.  The mobile computer lab was brought into the Algebra 1A and Intro
to Algebra classes for an internet research project.  A Power Point presentation that modeled a
Jeopardy game was used for review of Rational Expressions and Equations in Algebra 1A and various
Web site demonstrations were used in Trig/Analyt and AB Calculus.  Micro Test III software has been
purchased to help teachers create test item banks for the classes they teach so that it will be easier to
write and share new tests and create different versions of the same test.  Currently there are four
teachers using Micro Test III, Dave Deggeller, Daisy Renazco, Kathy Hawes, and Stacy Clark, but
there are several others who want to use it.  The software was not purchased until November 2005, so
the timing was not convenient for teachers to master the program and begin implementation.

A set of 30 individual white boards and 16 large white boards for group work were acquired for the
department. Teachers shared strategies for their use that would increase active participation and group
discussion by students.

Science
Science teachers continue to teach and reinforce problem-solving skills in all aspects of the curricula
and regularly work together to develop and share assignments.

In biology:  Teachers have added a blood typing lab to the curriculum and a “who dunnit” component to
their DNA fingerprinting lab.  Both of these involve problem-solving skills. They have also focused on
observation vs. inference with an activity at the beginning of the year (observing a picture of a footprint)
and referring to it throughout the year.

In chemistry teachers have students use lab skills and theoretical knowledge to identify unknown
substances.  They have incorporated several activities that ask students to use problem-solving skills
to make inferences about lab data, both real and theoretical.  Physics teachers have also been directly
teaching and reinforcing problem-solving skills throughout the year.  This year they have emphasized
predicting the outcome of an experiment and using problem-solving skills to infer causes of
phenomena. In addition, teachers have used several lab-based assessments that involve hands-on
problem solving.

World Languages
On a Professional Development Thursday, May 18, 2006, Marcel Losier taught an InClass workshop
geared for world language teachers. Teachers with common preps met weekly to work together to plan
class lessons and assessments.  Each week French teachers met during their common C prep and
Japanese teachers also met during their common C prep.  Teachers of Spanish AP Language and
Spanish 3 met during on Thursdays during their common A prep, and teachers of Spanish 2 met on
Tuesdays during the lunch period.

Marcel Losier and Sonia Stroessner hosted visitors from PIE in their classrooms in April.  Sonia
Stroessner showed how she effectively uses PowerPoint presentations in her Spanish AP Literature
class, and Marcel Losier demonstrated how he has used the iPod this year in his French 1 class.  He
records audio tracks for student listening practice and also uses the iPod to listen to student speech.
His explanations lead to an interview in the Palo Alto Weekly newspaper about technology in the
classroom.

Visual and Performing Arts
Members of the department attempted to continue the work of writing new course descriptions for all of
the courses at the high school level in Visual and Performing Arts. Because of a lack of time, progress
was slow.  Members did some individual work but the department does not feel that this is what the
process should be.  They feel strongly that it should involve members of the department working with
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colleagues from across the district.  Time to do this was very limited with just three hours devoted to
cross-District articulation for the entire year.   The steering committee recognizes this lack of time and
will spend more time next year formulating a plan to work towards the goal of completing the new
course descriptions.  The steering committee hopes to come up with a “game plan” to finish this work
and is acknowledging the importance and value of discussions and work with colleagues from Paly and
the middle schools.

Social Studies
With four new teachers to mentor, two older members of the department on medical leave and two long-
term substitute teachers working in their stead, the Social Studies department was under considerable
pressure this past year just to keep classes moving.  This department encountered similar problems to
those of the VPA department: lack of time. Work on revising course descriptions will be a priority with the
Social Studies department in 2006-2007 although staff turnover has again been considerable.  Five new
hires started in August 2006, although two of them are the long-term substitutes from last year so there is
some familiarity with the curriculum, the department and Gunn’s culture.

Professional Development
Because time is always in short supply, the Instructional council agreed that in the 2005-2006 school
year we would use four of our scheduled staff meeting hours for staff development.  Although the
addition of one hour each quarter for staff to meet together and collaborate in a variety of ways does
not seem like much, it has allowed us to continue and expand the membership and work of the Peer
Observation and Interdisciplinary Collaboratives.

The Peer Observation Collaborative (POC) led by Staff Development Coordinator, Dawna Linsdell, is
completing its fourth successful year. Teachers observe and debrief each other’s lessons focusing on
the use of Elements of Instruction (EOI) and Teacher Expectations and Student Achievement (TESA)
teaching strategies used in the lesson.  They also look for evidence of differentiated instruction and the
use of techniques that enhance the identity safety of students, two things that have been the focus of
Staff Development and staff meetings during the 2005-2006 school year.   In 2005-2006 almost all Staff
Development time and most staff meeting time has been spent discussing differentiated instruction and
identity safety and in creating materials for teachers that will help improve pre-assessment strategies.

There is considerable teacher interest in the Interdisciplinary Collaborative.  Led by Anne Jensen this
group is looking for ways to encourage student involvement in cross-curricular projects.  Since many of
our juniors and seniors take multiple AP programs there is a period of a month after AP exams finish
when students are able to work on interdisciplinary projects without them taking time from instruction in
particular subjects.

In 2004-2005 the Instructional Council completed the Evaluation Guidelines linking Elements of
Instruction (EOI) to the PAUSD Teaching Standards.  The idea was to pull these two threads together
so that Instructional Supervisors and teachers could not only see how Elements of Instruction are
related to the Teaching Standards but also have conversations about teaching and learning that used
common terminology and encouraged best practices.   By the end of the 2004-2005 school year almost
every Gunn teacher had gone through the Level One workshop, and a number of our staff had
completed Level Two.  EOI Consultant, Marilyn Bates, returned to Gunn in April 2006 to work with
Instructional supervisors on observations, supervision and evaluation of teachers, and in September
2006, she will work with all staff at our first Staff Development day of the 2006-2007 year on Elements
of Instruction Level 2 and differentiated instruction.  EOI is our teaching model at Gunn.  By providing
us with a skills, teaching strategies and a common language with which to discuss them EOI helps us
improve the teaching and learning environment and address major concerns that impede student
success.  EOI strategies actively promote equity in the classroom, lower student stress levels and thus
help close the achievement gap.
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(AQ): What remediation was provided for students in the class of 2006 needing to pass the CAHSEE
and how effective was it as measured by numbers of students passing the examination?

Students who did not pass the CAHSEE were identified and offered remediation. Letters in English and
Spanish were sent home to the parents inviting these students to attend CAHSEE prep classes.  Each
student was personally contacted by his/her counselor to make sure that students were informed about
the opportunity for tutoring prior to the test.  The Guidance Department created a form that indicated
they had met with the student regarding the CAHSEE requirement and reminded them of the various
study aides available to them. At the end of each meeting, the counselor gave the student the
appropriate study guides from the California Department of Education, and the form was signed by
both the student and counselor. A copy was then sent home to be signed by the parent.

A CAHSEE prep course was offered by certificated staff, Josh Paley and Stacy Bissell. They offered
two-hour long prep sessions (one hour of math and one hour of English) after school on four
consecutive Tuesdays before both the March and May administrations of the CAHSEE. The times and
location of the classes were announced regularly each morning.  Despite these extra layers of student
contact and our best efforts, very few students attended the tutorial sessions

Students who receive a test score lower than a C in the Algebra 1 classes are given an opportunity to
do test corrections with the teacher during tutorial.  Not only does this help the student with their grade
in the class, but it also reviews and reinforces the topics that the students need to know for the
CAHSEE.

Preparing Special Education students for the CAHSEE is a major concern of the Special Education
Department because some of the 2005-2006 Special Education seniors did not pass one or both
portions of the test by their projected graduation date. Some were eligible for the one-time only
exemption, some for a waiver for an invalid score. Some took and may pass the test during the
summer. Therefore, it is too early to tell exactly what the passing rate will be.  However, Special
Education teachers want to make sure that all who have the capability to do so are given the learning
opportunities needed to earn a diploma. They feel the need to examine their curriculum to determine
how to best prepare students to accomplish this. In addition, we need a curriculum for students who are
highly unlikely to pass the test.

(AQ): What types of staff development were offered relating to teaching methodologies and
teaching strategies?

Professional Development used the three Staff Development Days, Staff Meetings, and four
Professional Development Thursday Meetings to share teaching methods across departments. We
shared strategies regarding Identity Safety and Differentiated Instruction and we created a booklet
containing some of our schools’ Pre-Assessment Activities (Getting To Know Your Students) that was
distributed to all teachers and will be provided for all new teachers this fall.

On the September 2005 Staff Development Day, the Gunn staff viewed a movie created by Sam
Picture which included interviews with Latino students on the Gunn campus.  They shared their
perceptions and perspectives about being a Latino student at Gunn.  We invited Edmundo Norte to
facilitate the discussion that followed the movie and to work with us on Identity Safety, using Becki
Cohn-Vargas’s guidelines which were adapted from the work of Claude Steele.

In October 2005, The New Teacher Center from UCSC helped us connect differentiated instruction with
Identity Safety.  In February 2006, André Burnet facilitated a conversation about racism and its impact
on students after viewing the documentary, Color of Fear.  He also facilitated a viewing and
conversation with our parents.
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The Peer Observation Collaborative has the most teachers ever involved this school year. Mostly new
teachers participated in this group, but we also had some veterans.  Our goals this year were to create
a structure that encouraged teachers to observe and learn from colleagues and to broaden
participation. As many as twenty teachers turned up to some meetings although only twelve were
regularly involved.  Five earned salary credit for participating. We will continue the program next year
with a focus on Differentiated Instruction through EOI.

The Interdisciplinary Collaborative also made the most progress ever this year since we started the
group five years ago. The focus is for AP classes to have students work on Interdisciplinary projects
after the AP exams.  Anne Jensen is compiling a list of projects undertaken.

(AQ): What types of Staff Development were offered to other constituencies on campus--the
Administrative Team, the Instructional Council and the classified staff?

All of the Staff Development Day activities mentioned above were open to all staff regardless of
whether they are classified or certificated.  We feel that the classified staff also plays a vital role, albeit
a different one than that of classroom teachers, in the education of our students.  They interact with the
students frequently and often bring a different perspective and very valuable voice to the discussions
we have.  We actively encourage them to attend Staff Development Day trainings and discussions and
many of them attend.  They are also invited to and included in all our regular staff meetings.  Both the
school and the District hold workshops and classes for classified staffing in an effort to meet their
varying and different needs, and many of them attend.

The Instructional Supervisors attend regular training sessions provided by District Office personnel.
Assistant Principals and Deans have also attended other some training sessions at the District which
have covered a range of topics.  Professional Development with the Administrative Team included the
importance of being a role model and leader during staff development activities, at Staff Meetings, on
Staff Development Days, and on Professional Development Thursdays.

Work within the Instructional Council stressed the importance of being clear on the purpose and vision
of each professional development activity.   IC members are expected to be leaders and facilitators
during professional development activities so it is important that each member understand and validate
what is happening.

In the spring of 2006, Marilyn Bates worked with our leadership team and Instructional Supervisors on
evaluating and coaching in ways that encourage best practices. Accompanied by each IS in turn, she
observed teachers using the EOI best practices teaching model and demonstrated how to give
immediate feedback to the persons observed.  In the debriefing that followed we shared how to have
coaching conferences with teachers that fostered best practices with individuals and as departments.

(AQ): What progress was made in refining and implementing the planned schoolwide research paper?

(AQ): Were Library Media Skills incorporated into the research project?  What evidence is there that
students had mastered them?

The paper was assigned at the beginning of the spring semester of the 2005-2006 school materials
were prepared and distributed to students as planned and all ninth grade students attended sessions in
the library conducted by Lettie Weinmann (IS of Science Dept) and Kristi Bowers (Librarian) to
introduce them to library resources and skills, citing sources, evaluation of Web sites etc.  Teachers
provided the structure for the assignment, including assigning the topic (a genetic disorder) requiring
checkpoints (outline, list of sources, rough draft) along the way and, in some cases, providing in-class
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time to actually write the paper.  By April 5, 2006, most of the classes had completed the paper and two
of the teachers had completed grading all papers from their students.  Teachers received a stipend for
approximately fifty percent of the grading time.  The total cost to the school was $1,058.75 but this
amount will, of course, increase each year for the next three years.

In June 2006 the Research Paper Committee Chair, Lettie Weimann, met with the Biology teachers
and reviewed the process of preparing students for writing the research paper, the stages of the
assignment and the final papers themselves.  As expected, Biology 1 AC students (six sections)
required less direction and support to write their papers than the students in the other classes.  All
students turned in papers and most were excellent.  These students clearly mastered the assignment,
found the overview of Library resources adequate for their needs and understood how to cite sources
and avoid plagiarism.  Student feedback from the Biology 1AC students suggests that they could have
benefited from having a handout of all the passwords and library log-ins to refer to.   This will be
provided in future.

Papers prepared by the Biology 1A students (six sections) were good to adequate and well over 90%
of the students turned them in. The students indicated that they would have preferred to spend longer
being oriented to the library and would have retained more of the information had it been presented in
smaller portions.  Student’s peer edited the rough drafts with the grading rubric in hand and this was
very effective and successful in keeping them on track.  In future, thought is being given to dividing the
preparation for the paper into two parts with this level of student, perhaps covering library resources
first and allowing students to identify resources and then having a later presentation about taking notes,
citing sources, etc.

The four sections of Biology 1 students, the least academic students in ninth grade, needed more
structure and support to complete the paper.  The library presentations were too much for them and
much went over their heads.  Some of the genetic disorders chosen as topics were too difficult for
these students to grasp.   They also needed the paper broken down into smaller, more manageable
“chunks.”  They needed more class time to work on the papers since many of them did not work on
them at home. Plagiarism or assistance from an adult was evident in many of the papers.  Many of
these students have trouble with writing of any kind but working in the library with the mobile computer
lab worked very, very well.  The change of environment helped the students to focus and the teacher
could monitor and help students as they worked.  About eighty percent of the Biology 1 students turned
in papers.  A slower pace is clearly required for these students and this will detract from class time and
some curriculum content will have to be sacrificed in future to allow this to happen.

This completes the first phase of the project.  We learned much from it that will inform the way it is
approached with our new ninth graders. When these students reach tenth grade in 2006-2007, the
current plan is that the Social Studies department (Contemporary World History) will take them through
a Social Studies Analytical Research Project that will involve the development of a thesis statement
and incorporate the use of original source materials.  In eleventh grade they will each write a term
paper in their Social Studies (US History) class.

(AQ):  Were the Specialized Core Program course descriptions completed?  What subject areas did
they cover?  Are these descriptions aligned to the ESLRs and Standards?

The adoption of new textbooks late in the year and the need to coordinate the curriculum offerings
between the high schools have adversely impacted the writing of the course descriptions.  In addition,
Kim Cowell, who started the year as a TOSA/Sp Ed teacher, had intended to commit some
professional time this year to the task but was called upon to do other duties at Gunn because of the
departure of an Assistant Principal.  She became a full time Dean of Students.

Currently, Carol Zepecki is putting the new course descriptions together for discussion and eventual
adoption through the Special Education Steering Committee in 2006-2007.
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TASK 2: Continue discussion about what constitutes a year's growth in each subject area for each
student and identify those students not meeting this target.

Action:
 Continue work on determining how best to define a year's growth in different subject areas.
  Analyze grades and grade distribution in each subject and in each department to identify which

students are not demonstrating a year’s growth.  What are the characteristics of these students in
terms of race, ethnicity, gender, Special Education of English Language Proficiency status?

 Analyze the results of the California Standards Tests, the ERB Writing test and AP tests to shed light
on which students may not be making a year's worth of progress in various subjects.

(AQ): What new information was provided by departments to the Instructional Council regarding a
year’s growth in the various courses they offer?

English
The English Department believes that successful completion of two semester-long classes, remains a
good (albeit imperfect) indication of a year’s growth.  A student’s relative growth is best measured by his
or her performance in classes.  Comparing papers written at the end of the semester with those written
earlier, especially at the start of the semester, is the best indication of that writer’s growth and learning.

Various tests such as ERB, SAT and AP, are complementary gauges of student progress.  ERB/WrAP
test results from the fall indicate that out of 422 sophomores tested, 30 students (7%) are in Suburban
Stanines 1 to 3, 182 (43%) in Stanines 4 to 6, and 210 (50%) are in the highest performance groups of
Stanines 7 to 9.

Science
This task was not specifically addressed by the Science Department this academic year.  Science
teachers dealt extensively with this during the previous year and they believe that they have adequately
defined a year’s growth in the science curriculum which is aligned with the state content standards for
science.  They plan to revisit this after the content realignment process.

Mathematics
The Mathematics Department concluded last year that it needs to use multiple measures to assess
student progress in mathematics.  The definition of a year's growth that they came up with is "making
sufficient progress on the standards of the course in which the student is enrolled as demonstrated by
growth in problem solving skills" is one they continue to use.  Class assessments, problem solving
rubrics, course grades and semester examinations measure growth in problem solving.

In 2005-2006 first steps were taken to create a new Special Topics class for our most talented
mathematics students for whom ensuring a year’s growth presents different challenges.  This class will
be an elective course and will involve problem solving, contest problems, and special enrichment topics
that are not found in any of our other courses.  The course will be more completely defined next year
and proper steps will be taken to have it implemented for the 2007-2008 school year.

At the other end of the spectrum, online intervention programs are being investigated for our students
in Introduction to Algebra to help identify and remediate the basic computation skills that some of the
students in that class have.  The course already includes the first semester of Algebra 1, but taught at a
slower pace, so that students have exposure and experience with the topics before they take the
regular Algebra 1 course.  The inclusion of an individualized remediation program will help students to
gain the computational skills that they will also need.
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World Languages
World Language teachers continue to require students to develop portfolios of their work.  Students are
encouraged to compare past and present performance as a way of measuring their progress and the
portfolios provide parents and teachers with tangible evidence of the degree to which students are
meeting course standards.  The department uses generic rubrics for portfolio project assessment.
During the fall teachers shared and compared across languages the rubrics used for oral and written
work and met by languages to establish the rubrics they would use for various projects.

Special Education
A goal of the Special Education Department for 2005-2006 was to write IEP goals so that they are
aligned with the State Content Standards and are attainable in one year’s time.   Good progress was
made although sometimes different standards were mixed within the same goals.  The new IEP
software, which includes standards-based goals, is very helpful.  For the severely handicapped, the
SEACO (Special Education Adapted Curricular Offerings) curriculum was also very helpful in aligning
the subset of content standards appropriate to each student.  The department would like the District
and/or SELPA to add the SEACO curriculum to the IEP goals bank.

(AQ): What percentage of students in each subject in each department made/did not make a year's
progress?  What were the characteristics of each of these groups in terms of race, ethnicity,
gender, English Language Learner or Special Education status?

At the end of each quarter, when grades are submitted for students, we run and analyze DFI lists (lists
showing all students with D or F grades or Incomplete grades). Counselors meet with every one of the
students who earned Ds, Fs, or an Incomplete grade, in one or more of their academic classes in order
to touch base and make plans for “transcript repair.”  In addition, ISs receive an analysis of grades
given within departments by subject and by teacher so that they can monitor and ensure consistency in
grading and expectations between teachers.  The data allows us to see the percentages of students
struggling and not making adequate progress.  The following chart shows the overall picture at the end
of the spring semester of 2006.  Even though the numbers of Latino and African American students are
small we clearly have a long way to go in closing the achievement gap as measured by grades.

Grade by Ethnicity # on DF List % of that POP on DF List
Total in class of 06 = 416
Number of all grade 12 on DFi list = 38 (9.13%)
Asian = 125 7 5.6
Other = 13 0 0
African Am = 9 2 22.2
Latino = 18 6 33.3
White = 251 22 8.8

Total in class of 07 = 401
Number of all grade 11 on DFi list = 38
(9.13%) DFI list = 54 (13.4%)
Asian = 140 12 8.6
Other = 19 3 15.8
African Am = 4 1 25
Latino = 24 8 33.3
White = 214 30 14
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Grade by Ethnicity # on DF List % of that POP on DF List
Total in class of 08 = 440
Number of all grade 10 on DFi list 60 (13%)
Asian = 161 11 6.8
Other = 14 4 28.6
African Am = 13 4 30.8
Latino = 20 9 45
White = 252 32 12.7

Total in class of 09 = 447
Number of all grade 9 on DFi list 66 (14.7%)
Asian = 130 9 6.9
Other = 15 6 40
African Am = 15 5 33.3
Latino = 33 16 48.5
White = 254 30 11.8

The Special Education Department has been doing its own analysis of student performance.  The total
Special Education population is approximately 150 students in both the RSP and SCP programs but there
is a higher percentage of minority students in them than in Gunn programs taken as a whole.  In 25 to
30% of cases some or all IEP goals were not achieved.  However, approximately 76% of minority
students achieved some or all of their goals, leaving 24% who achieved none of them.  Minority students’
achievement rates on goals appear to be typical of the Special Education population as a whole.

Achieving All Goals: 43%
Partially Achieving Goals: 33%
Not Achieving Any Goals: 24%

The department has begun analyzing the factors preventing students from achieving their IEP goals.
They find that reasons for non-achievement include poor school attendance, little to no connection to
the school, treatment of school as secondary to social issues, lack of reading and writing skills required
to access the Gunn curriculum, non-completion of homework, poor study habits outside of school,
students not taking their medications (or trying to find the right medications), lack of honesty with
school personnel who try to support them, family and social issues, social-emotional breakdowns,
coming back from breaks unprepared to work at school, home environment not conducive to good
study practices, and non-school responsibilities (jobs, child care for siblings or other relatives) which
interfere with school work.

Next year they will look again at the realities of the Special Education program, especially in the
Resource Specialist area, in which students are generally mainstreamed for all but one or two periods
of Study Skills.  Unfortunately, even though some students enter high school with continuing academic
deficits, there is not sufficient time in Study Skills class to both support them in their coursework and do
remedial work. Also, high school students are often resistant to remediation, and as the pressure
mounts during the course of the semester, parents usually want the emphasis to be on academic
support which will move students toward graduation at a normal pace.  Therefore, although remediation
goals for student are often written into IEPs, for the most part there is not actually enough time to
implement remedial programs with them.  They feel the need to work more closely with parents on
understanding the time constraints that are present and to write goals which primarily address
academic progress in the core curriculum as it relates to students’ skills deficits. They also plan to
examine this issue in light of the CAHSEE requirement.
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(AQ):  What did test data add to our understanding of which students are/are not making a year's
progress?

Student scores on the annual California Standards tests are shared with teachers in the core academic
areas in which students are tested, namely English, math, science and social studies.  ERB/WrAP test
results are also distributed to English teachers.  The ERB data is very helpful.  However, STAR test
data is of only limited use in adding to our understanding and analysis of which students are making
adequate yearly progress, especially with regard to older students.   STAR tests are taken less and
less seriously the older students get because they realize they are of no use or relevance to them.  The
number of students scoring below or well-below basic in each of the four academic areas increases
between ninth and eleventh grade and a sizeable number of students, that in ninth grade scored at
advanced levels, appear on the below basic or far below basic lists as juniors.

Other kinds of test data, PSAT, SAT, ACT, and AP scores all matter to the students and are thus more
helpful.

TASK 3: Collaborate on assessment to ensure consistency and variety and to ensure that best
practices in accommodating students' learning needs and differences are followed.

Action:
  The Instructional Council will discuss grading and assessment practices at Gunn in the various

departments in the light of information provided through an analysis of grades given internally and test
scores earned on externally graded examinations.

 Departments will continue their work on assessment to ensure consistency and variety. The Special
Education Department will share with the Instructional Council the results of its discussions with
different departments about types of testing accommodations with a view to sharing best practices.

(AQ): What types of assessments and assessment practices were developed to ensure variety and
consistency?

Mathematics
In the Math Department each new teacher has been paired with a veteran teacher in order to maintain
the standards of the curriculum.  Teachers teaching the same course collaborated on the writing of
assessments and discussed the rubrics that would be used to grade those assessments in order to
promote consistency amongst all teachers of a course.   In PreCalculus, Stacy Clark added an
assessment activity that was a written project and class presentation of some math concepts that had
been studied this year.  Stacy Clark and Rachel Dion collaborated on their AP review and added the
AP grading rubric to their assessment.  The Analysis teachers added some group quizzes and take-
home quizzes to their class.

The Algebra I teachers added a linear programming activity to assess students’ understanding of
systems of linear inequalities. The Algebra IA teachers added a Line of Best Fit project to assess
students understanding of analyzing data and writing an equation to represent a trend in data.  An
adaptation of this project was also used in the Algebra 1 classes.  Dave Deggeller introduced a new
statistics project into his Intro to Algebra class.  He also began using pre-assessments to determine
what concepts need more emphasis.

Science
The Science Department set itself the goal of developing four common assessments for each course
and building a portfolio for each with four common assessments with assessment rubrics attached, for
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each.  Teachers worked very closely to develop core activities and assessments that would be similar
between and common within all courses.  Each of these was differentiated for the level or the course.
Most unit tests and most labs are common to all teachers of a subject.  All ninth grade students were
expected to complete a genetics research paper.

Chemistry teachers used a similar test bank to write their tests.  For the chemistry honors course,
approximately 80% of the questions were identical regardless of teacher.  Each chemistry unit
contained at least one lab that was common in all classes.  Chemistry honors classes assigned the
same homework problems, however they were assessed differently.  All AP Physics and Physics 1
content and assessments are common between classes but unique to the courses.  In Physics 1A,
several unit tests (kinematics and energy) were common within the course as are most labs, including
the projectile lab, convex and concave lens and mirror lab and gravitational potential energy lab.  All
physics 1A students completed an end of year project.

English
The English Department continues its annual practice of meeting to read essays and discuss
assessment standards.  The Instructional Supervisor photocopies several essays from different grade
levels and distributes them to the teachers.  After reading and scoring them as they would do for
assignments submitted in their own courses, teachers compare grades, standards, and comments.
They find that the range of grades and standards is usually narrower than suspected.  They also
convene small-group meetings about consistency in grading standards for each course.

P.E.
In Physical Education students took Fitness Tests in the fall and spring and the results will be analyzed
this fall to get an idea of the effectiveness of our program and how to improve it. A program was written
last year to analyze one particular set of data, but not to follow an individual student’s progress. This
will be a goal for 2006-2007.

A Palm Pilot was purchased, but the feasibility of its use was questionable because it is hard to read in
bright daylight. Also, at $150 each (including software) it was hard to rationalize the use of a Palm Pilot
just for fitness testing. A meeting will be set up with another school that uses Palm Pilots, to see if it is
worth pursuing further. Easy Grade Pro, our schoolwide grading program, is Palm compatible, so there
may be a way of incorporating them into PE classes as well as Fitness Testing.  Further study needs to
be done before purchasing a department set of Palm Pilots.

A new course was designed, Advanced Fitness, to help students increase their fitness levels. Although
geared towards athletes in PE, many students who do not participate in after-school sports have
enrolled. Currently, there are three full sections. As a part of this course, students create a workout
program and assess its effectiveness.

Sixty Heart Rate Monitors (HRM) were acquired through two grants.  Starting in the fall of 2006, all
freshmen will learn about the use of HRMs in designing a fitness plan for themselves, as well as
assessing their fitness levels. A four-week unit will be created to incorporate HRMs into the curriculum.
Hopefully, in the spring of 2007, HRMs will be used in the Advanced Fitness Class as well in a similar
fashion.

The new “Food Guide Pyramid” was incorporated into the freshman program this year, but it was not
covered nearly to the depth it could have been. This will be a goal for next year.

Visual and Performing Arts
In the Visual and Performing Arts the characteristics of the students taught are diverse, and the
courses are geared to each person's needs.  The specifics of how each course is taught are rightfully
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decisions to be made by the individual teacher who is most able to design the particulars needed to
bring concept and student together.  A teacher may develop and assign a problem to a group or to
individuals, but however the experience is organized, learning will take place uniquely in each
individual.  Students with learning problems, students with exceptional talent, or students with limited
arts experience will require differing kinds of instructional techniques or modified material.  Art
spectrum is the only course taught by three different teachers who spend time discussing course
content, expectations and assessments.

As mentioned above, all teachers in the World Languages department uses generic rubrics for portfolio
project assessment.  They share and compare across languages the rubrics used for oral and written
work and have established rubrics within languages for grading projects.

(AQ): What did discussions with Special Education reveal about best practices regarding testing
and accommodations?  What actions resulted from these discussions?

Open communication between individual Special Educators and general education teachers is ongoing.
Interdepartmental meetings have been held with the Math, Science, English, World Languages, and
Social Studies departments to discuss general education and Special Education procedures and to
work for clarity.  Open communication is continuing to be developed. We have also met as a whole
department with the new teachers.  Key issues have been ways to support students with attention
deficits and mental health issues as well as the logistics of testing in the Special Education classroom
and test security.  World Languages teachers are instituting new procedures for test distribution as a
result of these discussions.

Special Education Department teachers and aides have been concerned with developing proctoring
practices consistent with policy in the area of test proctoring.  Supporting students in this area is an
ongoing process.  Special Education students are generally able to show what they know on tests
when given appropriate accommodations, such as slowing them down and requiring them to review
instructions, having reminders to read all possible answers and have support staff clarify academic
language, testing orally, having tests read to them or having other opportunities to show their
knowledge through alternate assessments.  Trainings have been held and procedures have been
discussed in department meetings but this issue requires ongoing monitoring and refinement of
practice.

A very small number of general education teachers have reported instances of practices they question.
These have been handled with the individual teachers involved so that solutions have been found in
almost all cases. Where there are still problems, teachers are working to resolve them.  The use of MP
(Modified Program) designations when test modifications have been significant should be considered
more often.  Further work needs to be done to develop testing accommodations, in conjunction with
general education teachers, to allow students with learning disabilities to overcome their test anxieties.

Training and feedback were provided to aides.  David Johnson, Jan McLean and Judy Buttrill provided
new and veteran aides with training regarding best work practices as well as specific information
regarding the department’s test security policy and procedures they are expected to follow. The World
Languages department, after conversation with Special Education IS Judy Buttrill, developed a “Green
Envelope” system for sending quizzes and exams to resource rooms (when so stipulated in IEPs) and
receiving them back in a timely manner.   Special Education teachers provide aides with both written
procedures and ongoing feedback in this area.  This is, once again, an ongoing process.
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TASK 4: Close the Achievement Gap.

Action:
  Establish a Survey Committee to examine the data collected by the student, teacher and parent

surveys given in the spring of 2005.
 Examine data collected through the surveys to see what they reveal about circumstances, feelings and

perceptions that impact student performance.
 Engage all constituencies (Admin Team, IC, Staff, PTSA, SEC, Site Council) in discussions about the

survey results and in planning next steps.
 Include discussion of and training on Identity Safety in Gunn's Staff Development program.
 Show the videos created by Latino students in staff meetings to help staff better understand the issues

and factors that impact the lives and academic success of these students.
 Reestablish the Latino Parent Group to help connect them more closely to the school.
  Establish an African American Parent Group to provide insights into and help tackle the on-going

achievement gap.
  Continue to examine the effectiveness of support programs (FOS/AVID, ELL, Spanish for Spanish

Speakers and Special Education) at Gunn in closing the achievement gap.
 Continue to examine and track the transition of minority students from middle to high school.

(AQ): Was the Committee established? What were the results of its work?

(AQ): What did the survey and subsequent conversations with all constituencies reveal about
factors that impact student performance?

The SOS committee met regularly to analyze the survey data and determine possible courses of
action. This group includes teachers, students, parents, and administrators. We even had two more
teachers join us this year (Daisy Renazco and John Hebert). After long discussions about possible
ways to deal with student stress and close the achievement gap we decided the most effective and
manageable plan was to focus on our incoming ninth grade students and try to make a difference for
them from the beginning of their high school careers.  To implement the vision, the SOS/EGG
(Stressed out Students/ Ethics Group at Gunn) groups worked together on the Professional
Development Thursdays. This new structure of Professional Development Thursdays is working
extremely well to move us forward and broaden participation in discussion.   We worked with the entire
staff to determine what we saw as the needs of incoming ninth graders in the light of our expectations
of them.  The SOS/EGG groups combined to create the curriculum for the new Freshman Orientation
Program that was held in August 2006. The Freshman Orientation was the first step in helping our
students deal with stress, ethics, and diversity.

The survey showed that student performance is negatively impacted when students do not feel valued
or part of the community, when they lack communication and coping skills, when they do not know how
or where to get help, when they lack the time management skills to handle the high school workload
and when they lack the study skills needed to be successful.  These are not the only factors but they
are very important ones in contributing to high levels of stress that results in cheating and
disengagement.  The Freshman Orientation addressed all of these in an effort to help the ninth graders
make a smooth and successful transition to high school.  The new required Living Skills class will
reinforce the development of these coping skills.

The SOS group continued to network with Stanford and Santa Clara Universities.  The Principal and
Assistant Principal and two parents attended the third annual SOS conference in May 2006.
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(AQ): What was the impact of the discussion of Identity Safety on staff?  What actions or plans
resulted from this?

Edmundo Norte led our discussion of Identity Safety in September 2005.  The staff engaged in a
thoughtful dialog with him that continued in staff offices, hallways and classrooms.  A list of Identity
Safety strategies from Becki Cohn-Vargas adapted from the work of Claude Steele was presented to
the staff which also stimulated conversation. We have discussed concepts such as Stereotype Threat
and had many discussions and opportunities for self-reflection on race, racism and its impact on
students.  We assembled a booklet of pre-assessment activities (Getting To Know Your students) that
we compiled from our discussions.

Gunn staff viewed The Color of Fear, a powerful documentary about racism in American society, on the
morning of the February 2006 Staff Development day. André Burnett led the debriefing.  Discussion of
the movie led to animated and candid discussion and created opportunities for us to revisit the topic of
Identity Safety.  We were successful in keeping the focus on what teachers can control within their
classrooms.  Discussion continued way beyond the morning session with a number of departments
deciding to set aside what they had planned to do in the afternoon to allow teachers to continue to
process and talk about their reactions.

Latino and African American parents were invited to an evening showing of The Color of Fear.  The
discussion that was also facilitated by Andre Burnett was informative and the parent perspective was
enlightening for the teachers and administrators present.  Teachers and parents want to see these
discussions continued. Next year will look more closely at how we can make both staff and students
feel safe at school.  We will build on the work started this year with the UCSC New Teacher Center on
differentiated Instruction.  We need to look at alternative assessments for students with different
cultures and learning styles.  Marilyn Bates will assist us with on the September 2006 Staff
Development day.

Assistant Principal, Anne-Marie Balzano, was the administrative sponsor of Gunn’s Black Student
Union and made several lunchtime presentations about course requirements, transcripts, SAT/ACT test
dates, and other academic information. She also attended a variety of African American/Latino parent
events, including the information night at Paly, the screening of The Color of Fear and an end of the
year BSU picnic that was attended by both Gunn and Paly students.  Both Robin Francesconi and
Albert Hopkins worked tirelessly all year with the BSU, planning meetings, field trips, and community
service events. In addition, the Guidance Department has worked closely with Spanish-speaking
teachers, such as Liz Matchett, to translate letters regarding attendance and placement to make
information more accessible to our Latino families.

(AQ): How was the video made by Latino students received, and how did they impact the
perceptions and actions of Gunn staff?

The Latino student video, put together by Sam Picture was effective and allowed staff to reflect about
race in their classroom and how their actions and comments can unintentionally impact students.  It
also provided insight into the lives of these students who are often working long hours outside school to
assist their families.  It is interesting that a number of students declined to participate because they and
their families are undocumented immigrants.  One such student did share his story, however, which
was very moving.  Sam shared the video with new teaches at a BTSA training at the District Office.
Others have asked to see it but we are reluctant to disseminate it because of concern for the privacy of
our students.
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(AQ):  Did the Latino and African American Parent groups meet?  What concerns emerged?  What
steps or actions were taken to address them?

The Latino and African American parent groups were revived and met a number of times.

The African American parents, together with some Paly parents, met for a BBQ at Gunn last summer.
They discussed their concerns and followed up with a request to meet with administrators for both
Gunn and Paly.  This meeting took place in the fall and focused on concerns about students feeling
isolated and disconnected, stereotyping, students not living up to potential, communication and
discipline. Some parents felt that African American students were being disciplined more frequently and
more severely than other students.  Data from SASI was provided to the parents, led by Marvina White,
that shows that there are some grounds for this belief.  Kim Cowell did an analysis of our discipline
records and found that African American students are involved in a higher percentage of cases than
the percentage of African Americans in school.   This information was presented to the staff before we
viewed The Color of Fear and a more-in depth look at it is planned for 2006-2007.

A number of African American parents attended the discussion of Color of Fear.  Gunn administrative
staff met with Marvina White several times after this.  We exchanged articles and talked about them.
The group suggested a meeting with teachers and a lunch meeting to which all Instructional
Supervisors and a number of teachers came was arranged at the end of the year.  The topic for
discussion was Relationships and Learning: Parents and Teachers Talk About Race.  The parents
shared their perspectives about their, and their students,’ experiences at Gunn which were generally
positive.  The group held its final meeting of the year after school was out in June with another BBQ at
Gunn.  Marvina will continue to head this group next year even though her son has graduated.

The Latino parent group has met a number of times.  Verronica Malero, Secretary at Barron Park
School has been the catalyst in bringing this group together.  There have been evening meetings at
Paly, Gunn and at the District office for Latino parents.  Edmundo Norte came to speak at one of the
meetings held at Gunn.  Concerns similar to those voiced by African American parents have surfaced
which confirms that our emphasis on fostering Identity Safety is moving us in the right direction.

(AQ):  What support programs were examined and what criteria were used to establish their
effectiveness?  What were the results of the examination of support programs?  How were they
modified?  Did they meet school standards?

Outside Special Education and the ELL programs that are evaluated separately, our main support
program is AVID/Focus on Success.  We continue to monitor the grades and test scores of all students
enrolled in this program and now have a data bank that includes students enrolled in the program since
2000.  Close examination of the data reveals no clear trends are evident from the test or grade point
average information in our database.  Certainly some students have some dramatic turn around stories
that show in neat upward rising graphs of their grade point averages—but changes in the challenge
level of course between semesters and years plus various other student challenges cause some
extreme fluctuations in grade point average from semester to semester.  We have found that student
and parent feedback and outcome data are better indicators of the efficacy of the program for which
there is often a waiting list.

Of the students in Spanish for Spanish Speakers this year, two left Gunn, and all the others will
continue in a Spanish program next year.  Fourteen students will enroll in a second year of Spanish for
Spanish speakers, one will be in the Spanish Civilization and Culture class, and three will take Spanish
AP Language.
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The current Spanish for Spanish Speakers / FOS class will not be taught as a FOS class next year, but
instead will focus entirely on teaching literacy in Spanish.  A concerted effort will be made to enroll
those students, for whom it would be beneficial, in a FOS class, too.  All of the world languages
teachers share students with Focus on Success teachers and provide information about student
progress to the FOS teachers.

In 2005-2006 we ran eight sections of AVID/FOS.  The following gives an indication of the efficacy of
this award-winning program.

With the exception of the one student who needs to finish a “unit shy” course this summer, in 2005-
2006 100% of AVID/FOS seniors graduated from high school.  100% plan to attend a college this
fall.  Every year approximately 20% of AVID/FOS seniors are accepted directly into a four-year
college.

For every year of AVID/FOS’s existence, the seniors enrolled have a 100% graduation rate.

For every year of AVID/FOS’s existence, 100% of students who were enrolled in FOS during their
junior year, but not their senior year, who stayed in the district, graduated from high school.

For the previous 2 years, 100% of FOS students have passed the CAHSEE

At the Senior Awards ceremony in June 2006, five honorees were former FOS students, and two
students were honored twice.  Recently, Foothill Middle College sent an email saying, “We love Focus
on Success students.”  They know that the FOS students have goal setting and study skills and are
more likely to be successful in a college environment.

In June 2006 thirty parent evaluation forms were returned.

97% of parents say their child feels better about him/herself
90 % of parents say their child is less stressed
86 % of parents say their child is more confident academically
97 % of parents say their child is more organized
80% of parents say their child is more responsible
90% of parents say their child completes more homework
70% of parents say their child has higher grades
90% of parents say their child reports satisfaction with the class

Parent comments include:

”If my son wasn’t in a program like this, then he would most likely slip through the cracks.”
”It helps kids be more independent but with a support system.”

“My child is doing better because she is more organized and focused and is getting all her work
turned in on time.  Less tension at home.”

“It meets the needs of students who might otherwise fall through the cracks.  It has helped my son
understand his academic needs and advocate for himself with less stress.”
“It helps to make students feel valuable in a very tough and sometimes unsupportive environment.”

“It has turned my daughter’s outlook on school around.  It is the best thing that happened to her last
year.”
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Student comments include:

“I am very proud of my grades since they have improved drastically from F’s and D’s to B’s and C’s.”
“I have become more responsible by seeing my teachers after school for help and managing my time
so my homework is finished on time.   So far I didn’t get any C’s this year which is better than the last
two years.”
“This class brings me self awareness to what I am doing, how I’m doing it, and how much I am doing.”
“This year I have gotten some of the best grades I’ve had my whole life.  I’m very proud of myself.”
“When I was a freshman I rarely if ever did my homework and the work I did was horrible quality.
Now, 4 years later, I have 2 missing assignments for my entire semester and most of my
assignments are A or B quality work.  As a freshman I was on cut contract for 5 of my 6 classes, and
this year I think I have skipped a class maybe 5 times.  As a frosh, it was borderline D or F in 5 of my
6 classes and this semester I have the best grades of my high school career.  If my finals go okay, I
think I am going to get straight A’s for the first time in 8 years.”

The Special Education Department has been tracking the performance of minority students and have
collected data that focuses on the relationship between school attendance and school performance.

Academic Performance for Sp. Ed. Students Based on Data from Semester One, 05/06
Total # of students = 42

Total #  classes passed (grade of D or better)                           239/261
Total # classes failed                                                                         22
% of classes passed out of 261                                                   91.5%
% of students who passed all classes                                 67 (28/42)%
% of RSP students who passed all classes                                    65%
% of SDC/SCP students who passed all classes                           73%

The data from semester one indicate that Special Education minority students pass the great majority of
their classes, with those in SCP classes passing at a higher rate than the RSP students.  It is important to
note that a passing grade includes a grade of D; hence passing does not necessarily imply mastery of the
material.  Since the RSP students take more general education courses (taught on an unmodified basis)
than do the SCP students, the fact that SCP students fare a little better is not surprising.

With regard to academic performance, the poorer achievement of minority students than their Special
Education peers raises the question of whether students feel less connected with the school because
they are culturally different.  Anecdotal accounts from some Special Education teachers indicates that
students report issues which go beyond our classrooms:  not feeling welcome at school, and/or feeling
more singled out for discipline than non-minority students.

Relationship between Academic Performance and Attendance for Sp. Education Students
Based on data from 3rd quarter, 2005/2006:

# of ALL Special Education students on the D/ F list 65
# of underrepresented Special Education minority students on D/F list 34/65
% of Special Education minorities on D and F list 52%
# of ALL Special Education students on D and F list w/attendance contracts 13/65

% of ALL Special Education students on D and F list w/attendance contracts 20%
# of Special Education underrepresented minority students on D and F list w/

attendance contracts 11/13

% of Special Education underrepresented minority students on D and F list w/
attendance contracts 85%



23

In looking at the relationship between performance and attendance, data was gathered from more
recent records (3rd quarter, 2006).  Grades of D as well as F are included here as indicators of poor
performance.  Since underrepresented minority students comprise only 25% of all Special Education
students, and 52% of all Special Education students on the D/F list are minorities, it would appear that
our underrepresented minority students have more difficulty academically than do other students in
Special Education.

In general, there did not seem to be a strong relationship between attendance and poor academic
performance overall for Special Education students. However, 11 of the 34 Special Education minority
students on the D/F list (32%) ALSO had attendance contracts compared with 6% of the non-minority
students.  Since 85% of the Special Education students on the D/F list who ALSO had attendance
contracts were minority students, it would appear that these minority students with academic difficulties
have significantly more attendance problems than non-minority Special Education students on the list.

The relationship between academic performance and attendance may be strong for minority students
because these issues have the same underlying basis, specifically a lack of connectedness to school.
However, in the area of attendance, there seems to be a language barrier for some parents, which
contributes to the problem.  In particular, our impression is that many Hispanic parents experience
language barriers which may interfere with their learning about the attendance policy, their own
students’ attendance, and how to address attendance issues.

Gunn has made a significant effort this year to help faculty work more effectively with a culturally
diverse population of students.  Undoubtedly the full benefit of our work has not been felt yet.
Hopefully change is underway.  The Special Education Department will continue to implement
strategies toward this end in their own classrooms.  One thing that is clear is that language can be a
major barrier in dealing with attendance for Hispanic parents.  The College and Career Center
Coordinator, Sarah Bronstein who is a Spanish speaker tries to help with attendance and other issues
for Hispanic parents but she is not always available and many situations do not come to her attention.
We need a Spanish language outgoing message for the Attendance Office, and a choice of lines if a
parent wants to leave an excuse for a student in Spanish (“For English, press 1; for Spanish, press 2”),
to make attendance procedures much easier for Hispanic parents to follow. This will signal in a tangible
way that we are making an effort to accommodate their needs.  Attendance letters and contracts will be
sent in languages other than English (Spanish, Mandarin, Korean). While this might cost additional
money, it could make a difference to this small group of students on campus.   The possibility of having
a dedicated phone line on which these parents could call in for help will also be explored.

This year a pilot program, Saturday School, was instituted at the beginning of the second quarter and
continued throughout the rest of the school year as part of our efforts to address attendance issues.
Students with four or more cuts were targeted for Saturday School attendance. During the four hours,
the supervising teacher reviewed with students our school’s attendance policy and procedures. There
was also a discussion and an activity concerning the importance of attending class and how to improve
in this area. After that, Saturday School time was devoted to studying and/or making up missing work.
Kim Cowell spearheaded the effort and she and Myesha Compton in the Attendance Office did an
analysis of the effectiveness of Saturday School.

The following data show that our Saturday school program is being effective in reducing the amount of
cutting.

Attendance Contract Comparison*

Year ’03-‘04 Year ’04-‘05 Year ’05-‘06
Total Contracts 358 164 285
Contracts Broken 142 108 121
% Contracts Broken 39.66% 65.85% 42.45%
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Year ’03-‘04 Year ’04-‘05 Year ’05-‘06
Saturday School Assignments N/A N/A 187
Students who continue to cut after
being assigned Saturday School *
per assignment

N/A N/A 54

% of Students who continue to cut
after being assigned Saturday
School * per assignment

N/A N/A 28.87%

*Data includes all counts up to the 2nd week of Attendance Month 9 in each year.

Year ’03-‘04 Year ’04-‘05 Year ’05-‘06
# of Students with 4 or more cuts 534 442 391
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2005-2006
Students with 4 or more cuts Contracts

2005-2006
Saturday School
Assignments

Gender Raw Data % of Total Raw Data % of Total Raw Data % of Total
Male 222 56.78% 146 57.19% 66 56.9%
Female 169 43.22% 105 42.81% 50 43.1%
Total 391 100% 251 100% 116 100%

Ethnic Background
Am. Indian 0 0.00% 0 0.00% 0 0.00%
Chinese 41 10.49% 17 6.77% 10 8.62%
Japanese 4 1.02% 1 0.4% 0 0.00%
Korean 16 4.09% 7 2.79% 3 2.59%
Vietnamese 3 0.77% 1 0.4% 1 .086%
Asian Indian 10 2.56% 6 2.39% 4 3.45%
Other Asian 2 0.51% 0 0.00% 0 0.00%
Pacific Islander 1 0.26% 1 0.4% 1 0.86%
Filipino 4 1.02% 2 0.8% 1 0.86%
Hispanic 56 14.32% 44 17.53% 26 22.41%
African American 25 6.39% 19 7.57% 10 8.62%
Caucasian 227 58.06% 153 60.96% 60 51.72%
Multi 0 0.00% 0 0.00% 0 0.00%
Decline to State 2 0.51% 0 0.00% 0 0.00%
Total 391 100% 251 100% 116 100%

Grade
9th 65 16.62% 49 19.52% 21 18.1%
10th 83 21.23% 42 16.73% 32 27.59%
11th 101 25.83% 63 25.1% 23 19.83%
12th 142 36.32% 97 38.65% 40 34.48%
Total 391 100% 251 100% 116 100%

After examining data from this school year and comparing it to the last four years, this pilot program
appears to have had a positive effect, and cutting has decreased. There are some discrepancies that
bear out what the Special Education teachers have pointed out in their analysis that need further
investigation and action, however.  In particular, Latino students are disproportionately assigned and
attend Saturday School more often as compared to other students from other ethnic groups who have
accrued four or more cuts. In addition, Latino, African American and Caucasian students are put on
Attendance Contracts more frequently than Asian students who have accrued four or more cuts. This
also suggests that further investigation is needed, with an action phase to follow with the goal of
remedying the discrepancy.

Based on our findings our goals for 2006-2007 include:

 Using data and other means to investigate Saturday School attendance disparities among various
ethnic groups, then create and carry out an action plan that addresses findings.

 Using data and other means to investigate 4-Cut Attendance Contract disparities, then create and
carry out an action plan that addresses findings.
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  Working with District and Gunn High School personnel to translate portions of the Student
Handbook related to discipline and attendance into Spanish, Chinese, Korean and Russian to
better assist parents with understanding school policies and procedures.

 Working with the District and Gunn Attendance staff to generate Attendance and Truancy letters in
Spanish, Chinese, Korean and Russian for use as needed to facilitate better communication with
parents.

 Analyze discipline data derived from SASI (referrals, suspensions, etc.) to ascertain.

Last year we identified a “fitness gap” among our students.  The PE Department set itself the goal of
closing that gap by redesigning The PE program and bringing it into line with state standards.  In 2005-
2006 the gap was narrowed considerably.  We achieved our goal this year with 97.2% of our students
meeting State standards in four of the six areas (5.1% in four of them, 24.5% in five, 67.6% in all six of
them.  The Fitness Area that presented the greatest challenge was the mile run with only 95.8% of
students performing in the healthy zone. This shows that what we are doing is working – there isn’t a
lot of room for improvement, but there is some!  On the previous CCR report we were marked down for
not testing 100% of all students. This year we tested 429/442 which is 97.1%. We will continue to work
towards testing all students.  Improvement in the fitness testing results was achieved this year by
incorporating fitness tests into physical education grades.  A Fitness Card was created for each student
and teachers began measuring student effort by means of Heart Rate Monitors.  Both methods were
effective, but could be improved by changing the recording methods. Adjustments will be made in the
fall to test out the changes.

TASK 5:  Improve articulation vertically and horizontally between classes, programs, and the
middle schools.

Action:
  Continue to work with staff at Terman and JLS to facilitate the transition of eighth graders to high

school.
  Establish regular meetings with the middle school staffs to ensure that students who are likely to

experience difficulty in the transition to high school are offered adequate support.
 Continue to interview selected ninth graders regarding the transition to high school.
  Track ninth grade schedule changes carefully to measure the effectiveness of our Counseling and

advising program in helping ninth graders and their parents make course selections.
 Create and implement the new Freshman Orientation Program in the summer of 2006.
 Continue the work of Departments and Steering Committees on articulation between specific courses

and programs.
 Examine the effectiveness of the new freshman science program.

(AQ): In what ways did Gunn staff work with the middle school staff to facilitate the move of eighth
graders to high school?

(AQ): How effective were the meetings with the middle school staffs in ensuring a smooth transition
to high school for "at-risk" students?

Facilitating the transition between middle school and high school has been a top priority of the
Guidance Department this year. Gunn counselors met with both counselors at the middle schools to
review information regarding the incoming freshmen class.  Gunn counselors and occasionally, the
Assistant Principal, attended transition IEP and 504 meetings in order to allay parent fears and help
answer questions concerning the curricular demands of high school.  Parent Information nights were
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also hosted at both Gunn and the middle schools, where Gunn administration and/or Gunn Instructional
Supervisors gave overview presentations of curriculum, instruction, athletics, departments, etc.
Student Activities Director, Lisa Hall, worked with Terman and JLS to explore an application process for
Freshman Class Officers to ensure frosh participation in student activities and student government from
the beginning of the school year.

Gunn counselors tracked ninth grade schedule changes in order to measure the effectiveness of the
counseling and advising program in helping ninth graders and their parents make course selections.
The data shows that the most movement occurred in science and math, while very little changes were
made in English and Foreign Language classes. With the addition of the new math lane and the new
Biology courses, this was expected.  The Guidance Department attempted to revamp the course
selection sheets this year, with the hope of making the class presentations more efficient. While this
was indeed the case, the sheets were difficult to read, and the quality of the presentations varied
depending on the counselor.  Next year, the information will be revised again and the goal will be to
have two counselors per group of students in the library.  In the fall of 2006, the counselors will be
creating standard Power Point presentations for each grade level that will be used for ALL students.

On the afternoon of the first Staff Development day, all English teachers from the five secondary
schools met at JLS.  Teachers of ninth graders shared common expectations for student work,
specifically reading and writing.  Teachers of eighth graders shared common outcomes for departing
eighth graders in the same skills.  Then, teachers of all levels shared assignments, assessment
practices and strategies. The session concluded with a whole-group discussion (around 100 English
teachers in one room!) facilitated by Paul Dunlap.

Discussions begun on the Staff Development day have continued at Steering Committee meetings.
Trinity Klein, Paly’s IS, and Paul Dunlap shared reading lists for the high schools and common
assignments.  Screening files, interviewing candidates and observing finalists together, they continued
to discuss these issues as well as department philosophies, practices and norms.  They felt that the
new hires were “district hires,” indeed.  JLStanford’s English IS, Cyndi Lazzareschi, recruited Tarn
Wilson and Paul Dunlap to read and judge poems from JLS’s annual student poetry contest.  The other
goal (or at least result) was a discussion of the relative quality of writing at different grade levels, a
discussion that will continue with more exchange of student work. Terman’s English IS, Ingrid Diether,
and Paul Dunlap began an on-going discussion of student and parent perceptions of the differences
between middle and high school English and what teachers can do (and not do) to demonstrate
consistency and mutual support.

BTSA coach Marianne Chowning arranged for many middle school teachers to observe classes at
Gunn.  Gunn teachers plan to observe middle school classes in 2006-2007.   This gives teachers first-
hand knowledge of what students and assignments are like at the different grade levels, which
facilitates better discussions of expectations and assessment.

Individual World Language Department teachers have frequent telephone and e-mail communication
with our feeder middle school language teachers. This year Liz Matchett talked with counselors at JLS
and Terman to be sure that students who could benefit from Spanish for Spanish speakers class were
registered for it.

To be sure the in-coming ninth graders are registered for appropriate language classes, we sent JLS
and Terman language teachers our Reverse Verification lists through the PONY and e-mail. Middle
school counselors were also kind enough to help us survey the in-coming freshmen who signed up for
Chinese 1 for next year, to be sure that they also would be appropriately placed.
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Middle school math teachers also do a reverse verification of the enrollments of their students in ninth
grade math classes.  By doing this, incorrect placements are identified and changed before the
beginning of the school year.  The new Algebra 1A/GeometryA class has improved the placement of
students who have taken Algebra 1 in eighth grade.  Rather than returning to a full year of Algebra if
the Geopmetry/Alg2 proves too difficult for a student, the placement can now be made for Algebra
1A/GeometryA where the second semester Algebra content is reviewed for one quarter and then a
complete Geometry A course takes up the remaining three quarters of the class.  This course has
made the placement of students into a ninth grade class much easier for the middle school teachers.
Very few students placed in Algebra 1A/GeometryA moved to a lower lane this year.

(AQ): What did student interviews reveal about the effectiveness of our programs?  What possible
changes or improvements in the program were suggested by this student input?

Because of the poor health of an Assistant Principal who finally left in January 2006, each member of
the Gunn administrative team had to pick up additional duties during the 2005-2006 school year.  As a
result, Anne Marie Balzano, who had started interviewing freshmen last year to record their feelings
about and reactions to our programs, did not have time to do interviews with freshmen this year.
However at the end of the 2005-2006 school year, the Guidance department surveyed a cross section
of seniors to find out ways to improve the policies and procedures of the department.  Student
feedback indicated that more contact with their counselor was critical. Students were interested in
group presentations and more one-on-one meetings with staff. Despite information being posted on the
Web site and in the monthly Spotlight articles, some students still felt that they were not aware of the
college selection and application process. It is a goal of the department to increase student contact for
the coming year and find innovative ways to disseminate important information to the students by
appropriate grade level.

(AQ): Was the Freshman Orientation Program implemented?  What did the evaluations of all
participants tell us about the effectiveness of the Program?  What changes should be considered?

This has been addressed above.

(AQ): Were the changes in the ninth grade science curriculum from Science 1 to Biology well
received by students and staff?  Based on input from all constituents, do adjustments need to be
made in placement advising, curriculum and assessment in the new Biology program?

This has also been addressed above.
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WASC GOAL 2: Help students and staff achieve a balanced, healthy life.  Aligned to District
Strategic Goal 1(c).

TASK 1: The school will foster and encourage participation in extra-curricular activities that have
intrinsic value for the individual.

Action:
  Analyze data from the student survey to gather information regarding student participation in extra-

curricular activities.
 Work with the Student Activities Director and the Student Executive Council to augment opportunities

for student involvement that are suggested by the data.
  Work to improve facilities that house extra-curricular activities such as Spangenberg Theatre and the

athletic facilities.
 Continue efforts to reduce staff stress such as yoga and hiking clubs.

(AQ): What did the data reveal about patterns of involvement in extra-curricular activities?

(AQ): What actions were taken by or suggested by the data?

The data indicated that the majority of Gunn students participate in one or more extra curricular
activities.  Some are heavily committed to sports and the visual and performing arts while others may
just attend dances, the Prom, concerts or plays.  Gunn has four very active community service clubs
and many students perform such service on their own.  However, Student Activities Director, Lisa Hall,
has been working diligently on the development of methods for increasing the involvement of less
represented members of student body.  Three new Diversity Commissioners have been appointed to
the SEC for 2006-2007 and Lisa is working with them to create viable tasks and responsibilities for the
new positions that will help meet the goal of increasing the representation and involvement of all school
groups in student activities.  In June 2006 she began work with newly elected SEC to refine job
descriptions for appointed positions

She has held training sessions with appointed candidates, focusing on interview techniques and
expectations of SEC participants.  She is implementing guidelines for Class Councils, Class Presidents
and Club Presidents including consideration for club representation on one of the four class councils.
In addition, there are plans to evaluate current club charters and procedures to determine next steps
for club chartering and fundraising and to encourage participation.

(AQ): What improvements were made in facilities that house extra-curricular activities?

The Student Activities Director, Lisa Hall, created a short-term plan for refurbishing the Student
Activities Center until the remodel of the RC building begins.  She plans to investigate recruitment of
volunteer parents and students to repaint the interior of Student Activities Center.   This will be a project
for Gunn Pride Day in to be held on a Saturday in October 2006.  Two parents organized the purchase
of new furniture for the Student Activities Center during the summer.  Some of the furniture will be paid
for from money provided as the Class by the Class of 2006.

A lot of work was done on Spangenberg Theatre in the spring and summer of 2006 thanks to the efforts
of Chuck McDonald and Pete Pearne.  The stage was resurfaced and the “green rooms” emptied of
years of accumulated junk and painted.  New lights and mirrors were installed in them.  The stage gear
for raising and lowering backdrops and curtains was overhauled, the sound and light booth tidied up
and new floor covering was installed in the lobby.
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After much work and effort on the part of the Gunn Athletics Boosters enough money was raised to pay
for the installation of lights on the Gunn football field.  Starting in the fall of 2006, home football games
will be played at night.  In addition, the Athletics Boosters raised money to pay for two new electronics
score boards for the baseball and softball fields.

 (AQ):  What activities or actions were taken to reduce staff stress?

Diane Ichikawa continues to teach the well-attended yoga class.  She is now a fully licensed yoga
teacher and she led a special pre-AP yoga session for seniors who were taking the AP Examination in
Literature and Composition.

After much effort and waiting, a staff restroom has been installed in Titan Village so that teachers on
the lower part of campus (from Spangenberg on toward the football field) are able to access a restroom
during passing periods.  Previously the five-minute gap between classes was not enough time to allow
them to walk the considerable distance to and from the restrooms on the upper part of campus and
they had to wait in line with the students for the few facilities in Titan Village.

Air conditioning is at last being installed in the computer labs (L14A and L14B) and the video
production studio (IA7).  When all the equipment in these rooms was in use and the rooms were full of
students, temperatures soared to levels that were totally unacceptable for staff as well as students.

We are appreciative of the District’s actions in addressing these two issues.

The PTSA paid for the Latté Guy to come to Gunn on once a month which was very well received.
They also hosted a number of “ethnic” luncheons (Chinese, Indian, Korean, Italian) that provided
welcome respite from the daily grind.  Todd Summers organized the First Friday Lunch Bunch once a
month so that the staff has the chance to sit down and have lunch together.   Improvements made to
the faculty lunchroom by the parents running the Gunn Gourmet Café did much to provide a pleasant
oasis for relaxation at lunchtime and during teacher prep periods.  They painted the room and provided
new furnishings.  Unfortunately, their work is soon to be destroyed in the remodel of the Admin 1
building where the faculty lunchroom is located!

The addition to our staff of a full time Faculty Secretary/Assistant has made a lot of difference and
helped reduce teacher stress, especially in departments that do not have department secretaries.  She
has taken over the management of Spangenberg Theatre and now does all the scheduling of events
and keeps the master calendar for the theatre.

Whenever possible departments give teachers time to be used at their discretion.

The Gunn staff held a number of successful TGIFs and a very well attended end of year party.
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TASK 2:  Lower the levels of stress for students, staff and parents.

Action:
 Continue the work of the Stressed Out Student (SOS) Committee.  Work with Stanford University and

the Survey Committee to analyze survey data.
 Discuss findings with all constituencies and develop an action plan based on these discussions.
  Have students see the Kaiser Permanente production, Secrets, that addresses healthy life-style

choices.
  Continue to make available to all students the support and advising services and programs that help

reduce stress.
 Continue to offer training and support to teachers to encourage the use of InClass as a communication

tool between home and school.
  Improve communication through the use of the new broadcasting studio so that students are kept

informed about deadlines and connected to the life of the campus.
  Improve communication between the school and the Gunn community by reviewing, revising and

updating the Gunn Web page.

(AQ):  What did analysis of the data reveal about the causes of unhealthy stress among students
and teachers?

The data, conversations with parents and students reveal that the greatest causes of academic stress
for students include homework load, tests, over-scheduling and, for seniors, the college application
process.  These pressures result in insufficient sleep and sometimes in unhealthy lifestyle choices
regarding eating habits and substance abuse.  They also result in cheating and plagiarism in which we
have noticed an increase recently.  Access to the Internet and the ease with which answers and papers
can be transferred, cut and pasted has facilitated this trend.

(AQ): What was contained in the action plan that was developed?  What parts of the plan were
implemented during the 2005-2006 school year?

Gunn plans to continue its efforts to address and reduce stress by offering more support to incoming
freshmen as explained above and improving guidance services to better meet the needs of all students
but especially seniors.  We will maintain our connection with Stanford’s SOS program.  The PTSA is
planning to bring Denise Clark-Pope to speak at Gunn next year and she may also address students.
It is hoped that the District calendar for 2007-2008 onward will help our efforts to reduce stress for high
school students and teachers by ending the first semester prior to winter break so that all may enjoy a
real vacation instead of gearing up for final exams during that break.

(AQ): Was the Secrets assembly held and what was student reaction to it?

The Secrets assembly was held and student reaction to it was favorable.  Informational leaflets were
handed to students exiting the assembly that had phone numbers of a number of agencies that work
with teens in helping them to make healthy lifestyle choices.

(AQ): Was the number and quality of services and support programs maintained and/or improved
during the 2005-2006 school year?

The level of support services continued unchanged until the spring when it was reduced. Adolescent
Counseling Services, the main on-site provider of counseling services, went through some personnel
changes in the spring of 2006.  Jim Slattery who had headed the program at Gunn for eight years, left
and was replaced by a part time person who was not able to spend as much time on campus.  Some
male students who had been working with Jim lost a key support person.  We hope that the prior level
of service will be restored in 2006-2007.
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(AQ):  How many new teachers were added to the list of InClass users?  Did parents, students and
Special Education teachers feel that communication about homework and student progress
improved over the course of the year?

One of the issues that is most frustrating and stressful for parents is not knowing what homework their
students are supposed to complete.  Another is not knowing how well their students are doing.
InClass, PAUSD’s online classroom resource, moved from pilot status to year one implementation in
2004-2005.  Training was provided for teachers by both PAUSD and by site personnel to encourage
the use of this communication tool.  In 2005-2006, approximately forty percent of the Gunn faculty is
actively posting homework though InClass.  Some laptop computers were made available to teachers
through a PTSA grant and in order to obtain one, a teacher had to agree to use InClass so this
encouraged use of the system.  The InClass InCrowd program provided training and incentives for
teachers to post homework on InClass and 25 teachers participated in this program.  Parents were
given information regarding InClass on Back-to-School night, Spotlight, the Gunn Connection and
through written notes sent home. PAUSD purchased a site license for Grade Keeper, a grade book
program that allows grades to be exported and posted on a Web page.  PAUSD provided a secure
server for this posting.  Training for teachers planning to use Grade Keeper was provided by both
district and site personnel.  Approximately 10% of teachers are actively posting grades.

InClass is highly useful when teachers actually use it.  We hope more teachers will participate.  We
need better, easier access for Special Education teachers to their students’ assignments and grades.
Currently, one of the problems is that students have difficulty remembering their passwords, and
particularly for the grading passwords. General education teachers do not always know what they are.
Thus, even though Special Education is charged with tracking student grades and missing
assignments, in order to do the tracking, Special Ed case managers often have to request that the
teacher look up this information rather than being able to access it through InClass.

(AQ): Was the broadcasting studio brought online?  How effective was it as a communication tool?
Did students feel they were better informed?

Communication is always an issue on any large campus.   Morning announcements over the PA
system had not been an effective way of communicating with our student population, so we set up a
broadcasting studio on campus that began broadcasting announcements by closed circuit TV to the
entire campus at the start of the second semester of the 2005-2006 school year.  Feed back indicates
that this provides us with a much more effective communication tool for students, although we are still
struggling to get the last of our classrooms equipped with cable hookups and with teachers who are not
yet in the habit of turning on the TV at the start of first period.  In addition to this, the Student Executive
Council produced a series of short informational videos that were screened at the start of regular all-
school assemblies.  Among them was a video advertising the existence and services offered by the
Peer Helping group on campus.

 (AQ): Was the Gunn Web page reviewed and revised?  Is the content of the page current,
appropriate and useful to our community?

In 2005, a new server was purchased for the Gunn Web page.  It has been configured and existing
data has been transferred to it.  A new main page was designed that was launched in August of 2005.
Department directories have been re-designed and updated and there are links to many useful pages,
forms, etc.  Feedback indicates that the improvements have been well received but a continuing
problem is that of keeping the site updated.
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The Guidance Department has worked hard this year to revise its Web page and make it more user-
friendly. Working in collaboration with Lettie Weinmann, Darlene Feldstein, and Gunn student Dan
Chen, counselor Jovi Johnston changed the layout of the Web page and made sure that all Guidance
forms were available for download.

The Guidance Department Assistant Principal continued to write the monthly Spotlight articles, which
included timely information about department happenings and also included highlights of colleges that
parents and students might find interesting. This year, the colleges that were highlighted were the
Barrett Honors College at ASU, the American University, and many colleges that had “rolling
admissions.”
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WASC GOAL 3:  Students of all races, ethnicities and genders will feel supported, challenged
and included in the Gunn Community.  Aligned with strategic goals 1(b), 1(c) and 1(d).

TASK 1:  Reduce drug and alcohol use among Gunn students.

Action:
 Continue to address the use of drug and alcohol use by Gunn students both on and off campus.
 Work with the PAPD School Resource Officers to help reduce student drug and alcohol use.
 Move into the third and final phase of the Social Norming project.
 Develop a unit for the new Living Skills classes that addresses substance abuse.
 Continue to participate in Camp Anytown and Peer Helping Retreats.
  Ensure that all stakeholders are aware of and have access to information and community resources

that address problems of drug and alcohol abuse.
 Develop parent education programs that provide consistent information and expectations.

(AQ): Was the third phase of the Social Norming project implemented?  What did the results show
regarding student behaviors and perceptions?

The three phases of the Social Norming Project have been implemented.   The second survey was
given early in the spring of 2005 and the third in February 2006. The data from 2005 was used to
create a lesson plan, and the Social Studies Department agreed that its teachers would each devote at
least one period to going through the Key Findings taken from the survey with students so that every
student on campus would have a chance to see and discuss the data.  The department followed
through on this commitment and will do the same in 2005-2006.   The Key Findings for April 2004 and
2005 show very little change in either student behavior as reported on the survey and/or student
perceptions of drug and alcohol use.  The results of the third survey arrived in April 2006 and will be
analyzed for trends and changes.  Teen drug and alcohol use remain big concerns for us.

In an effort to conform to the Social Norming expectations of the District, Gunn ordered and used
pencils during STAR testing with the message: “Survey shows the Majority of Gunn Students Don’t
Drink, Smoke or Do Drugs. Gunn Students- Great By Any Measure” --- Social Norms Survey 2006.  In
order to make the social norms data more meaningful to students, and to continue the work done by
the middle schools, we plan to embed the information obtained from the Social Norming Survey in both
the Freshmen Orientation Program and the Living Skills courses offered in the fall of 2006.

 (AQ): In what ways did the SROs help Gunn address drug and alcohol issues among students?

Building on the success of the Every 15 Minutes, a program sponsored by the California Highway
Patrol to reduce student drinking and driving held at Gunn in 2004-2005, we continued our efforts to
educate students and their parents about alcohol and drug abuse and their consequences.  We
continue to use breathalyzers at dances to discourage student drinking at these events.  Of the few
attendees apprehended for appearing to be under the influence of alcohol at dances about half were
not Gunn students but rather guests of Gunn students from other schools or recent graduates.   Every
student apprehended for being under the influence of drugs and alcohol is automatically suspended for
school for five days and the PAPD is called.  The suspension is reduced to two days if the student
agrees to attend a three-session education and assessment program run by Adolescent Counseling
Services that helps the student and his/her parents understand the degree of involvement and
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substance dependency they are facing and makes recommendations regarding treatment.  The District
provides these sessions free of charge to the families involved.

Our school Resource Officers, Marianna Villaescusa and Ken Kratt, were a tremendous help to us this
year.  They met with almost all the students suspended for drug and alcohol use.  They have the ability
to communicate with and educate students rather than simply discipline them.

 (AQ): Were parent education programs put in place?  How well were they attended and received?

In the fall of 2005, the PTSA held a parent education workshop, given by an Officer from the City of
Palo Alto Police Department that was designed to educate parents about the signs of drug and alcohol
use.  In April 2006, the PTSA paid for and mailed home to every family a booklet about alcohol use and
abuse by teens put together by the Santa Clara County District Attorney’s Office, SCC Public Health
Department and the California Office of Traffic Safety.  It is full of useful information and guidance for
parents and students.  The Gunn PTSA sponsored talks for parents on topics ranging from college
admissions to talking with teenagers about sex.  Gunn Counselor, Linda Kirsch, held five different
meetings relating to college admissions, use of time during the summer months and handling rejection
from colleges.  Parent education sessions offered at other schools, such as the one on My Space and
the misuse of the Internet, were advertised to Gunn parents and quite a few took advantage of them.
They were well received.

TASK 2: Gunn High School will continue to support students of all races, ethnicities, genders and
socio-economic status.

Action:
  Analyze the data collected from the student, teacher and parent surveys in the spring of 2005 to

ascertain the extent to which different groups feel connected and supported at Gunn.  Begin to develop
plans and programs to address issues that emerge

 Continue to monitor course offerings and course content to ensure that thematic materials dealing with
race, ethnicity, gender and socio-economic status are included in the curriculum.

 Continue the efforts of the School Climate Committees in overseeing issues of diversity on campus.
 Continue fundraising in order to take Gunn students to Camp Anytown and Peer Helping retreats.
 Using the results of the student survey, develop a database to identify groups of students not actively

engaged in school and/or extra-curricular activities.
  Work with individual students to ascertain their needs and work to refine current programs to meet

those needs.
 Publicize and improve the visibility of support programs (ACS, Counselors, etc.) on campus.
  Improve communication with parents of minority/under-represented students at Gunn through regular

parent information and education meetings.

(AQ): What did the survey data tell us about the perceptions of the different constituencies at
Gunn?

(AQ): What plans and programs were discussed by the School Climate Committee and the
Instructional Council in the light of information gleaned from the surveys?

These issues have been addressed above.
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(AQ): What new courses or materials addressing race, ethnicity, gender and socio-economic status
were introduced into the curriculum?  How were they received?

At a District level much work is being done to ensure that all students feel valued and supported.  Gunn
is part of the Not In Our Schools anti-hate campaign that was launched in the spring of 2006 following
anti-gay incidents at another school in the District and anti-gay graffiti appearing at Gunn.  Karen
Oppenheim was particularly active in the “Not in Our School” anti-hate and intolerance campaign.
Among other things, she organized the “Drown Intolerance” activity in the quad.  The team that made
the original documentary was on site to record student reactions to the Not in Our Schools campaign.
The crew interviewed students and staff for an update on NIOS.

Jessie Hawkins created and leads a widely popular Slam Poetry club and Team, drawing an audience
and group of participants of diverse abilities, ethnicities, backgrounds and ages.

This year, the Guidance Department purchased an exciting new college and career search program
called Get Insights that it hopes will appeal to unengaged students and help hook them into school.
This exciting program is geared toward students 14+ years of age to help them discover and pursue
their dream career, as well as colleges that best match their future goals. The program begins with an
18-question assessment tool that measures a student’s interests, values, abilities, personality, and
passions. From there, students are matched with a career type and have easy access to relevant, up-
to-date job information links, job descriptions, salary information and trends, and informational
interviews.  Information about which colleges have majors to match their career choices and financial
aid information are also part of the program. However, a student can easily research jobs and colleges
from any of the career types and save them to their own personal Get Insights student profile. The
counselors in the Guidance Department have access to their students’ profiles, so we hope that this will
further enhance the quality of communication between the students and their counselors.  In addition,
the Guidance Department Assistant Principal has administrator privileges for the program, which allows
the tracking of ALL Gunn students who use Get Insights. This provides general data about Gunn
students’ preferences regarding career and college interests, as well as personality types. This data
could be used to inform course offerings at Gunn High School, as well as a guide for student/parent
information nights. Finally, the program also comes with ready-made lesson plans for teachers to use
Get Insights in their classrooms. It is clear that the focus of this program fits well with the new Living
Skills class that will start for freshmen in the fall of 2006.  It is the goal of the Guidance Department that
every Living Skills student uses Get Insights from the start of their freshmen year and continues to use
it throughout their time at Gunn.  Students who piloted the program this year thought it was easy to use
and provided valuable information about both college and possible career avenues.

 (AQ): Was Gunn successful in maintaining its commitments to Anytown and Peer Helping?

Despite lack of District funding for Camp Anytown (now renamed Camp Everytown), Gunn was able to
take two groups of approximately sixty students each to this diversity training retreat annually, one in
the early fall and one in the spring.  Palo Alto Kiwanis Club, the US Geological Survey, and several
other private individuals helped us to do so by making financial contributions.   The cost of the camps
continues to rise and we are now being charged for staff who attend as counselors as well as the
students. Despite this, the program is so effective in improving the school climate that we remain
committed to taking two groups to the camp each year.  The Peer Helping program continued although
we did not run Peer Helping Retreats this year because Lisa Hall was new to the Student Activities
Director’s position and was learning her job.
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(AQ): Was the database of unengaged students created?  What actions were taken to assist
students identified in this database?

We continue to track carefully Special Education, AVID/FOS, Spanish for Spanish Speakers, Special
Education and ELL support programs, many of whom are not fully engaged in school.

Given the extra demands placed on a smaller administrative team this year, we did not create a special
database of unengaged students.

(AQ): What new ways were introduced to publicize and improve the visibility of support programs
on campus?

The Special Education department is very interested in whether underrepresented minority students,
including African American, Hispanic, Native American and Pacific Island students make use of support
services other than their Special Education classes (AC (Academic Center), Tuesday Tutorial, ACS,
etc).  They surveyed their students and found that while a fair number of students use the Tutorials on
Tuesday, only a very small number use counseling services through either Bureau of Mental Health or
ACS. A couple of students see a site-based Special Education counselor. Occasional use of ROP was
reported.  A couple of students participated in the Gunn Gourmet Café, which recently opened.  The
AC seems underutilized by Special Ed. Students so they have discussed several possible ways of
improving their usage:  helping the AC Coordinator to find more tutors, working with mainstream
teachers to see if they will give some extra credit in their classes for attending Tutorials on a regular
basis, and having general education test delivered and returned there for our students.  Special
Education teachers report that they often have difficulty in getting minority parents and/or students to
accept the idea of mental health interventions even though the student may be quite needy.  They will
continue to explore what kind of guidance and support is needed to change this.

Counselors tried very hard to let students know about support service availability.  Jim Slattery from
ACS visited all AVID/Focus on Success classes to inform students about ACS services.  We had
sections in Spotlight written by ACS personnel so that parents would be better informed about the ACS.

Gunn counselors and administration met with the new head of the ACS Adolescent Substance Abuse
program in order to improve communication between ACS and the school site. The outcome of that
meeting was a new form that would be used to refer students to the program, and the promise of a
follow-up call or letter from the Director after a student is assessed following suspension or referral. In
order to minimize the number of people involved in the communication process, the Director requested
that the Dean of Students be the main contact person for the school site.

(AQ): Were minority parent meetings held regularly and how effective were they in meeting parent
needs?

As mentioned above, meetings for African American parents did take place and they provided
opportunities for parents to learn about the school, voice concerns, network and ask questions.  It is
clear from the comments we have received that these groups welcome our efforts to include and
involve them.
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TASK 3: Create a school that is safe, clean and orderly.

Action:
  Continue efforts to improve recycling and resource conservation at Gunn to maintain Gunn's Green

Business status.
 Add additional campus supervision to ensure adequate coverage for a larger student population.
  Add additional security devices and alarms to the campus to protect us against further theft and

vandalism in areas where we are most vulnerable.
 Work with the new School Resource Officers to develop positive relationships between Gunn students

and PAPD.
 Continue efforts to beautify the campus.

(AQ): What improvements were made in reducing waste and in recycling programs?

(AQ): What were the results of efforts to reduce energy use on campus?   

We have made big efforts to promote recycling and trash clean up, reduce water use and energy
consumption with the result that Gunn is now, as of October 2005, officially certified as Green Business
and has been recognized by the City of Palo Alto for its efforts.  We are saving significant amounts of
money by reducing gas, water and electricity consumption and by reducing the amount of trash
generated on site.  The District (Jerry Matranga) has details of the quantities of energy and water
saved and of the extent of reduction in trash generated. The District has promised us half of the money
saved each year so we are looking forward to receiving it.

(AQ): Was additional campus supervision provided and what impact did it have on student behavior
and the number of disciplinary referrals made at brunch and lunch times?

We added another half time campus supervisor to our staff in 2005-2006 because of the growth in
student numbers.  The extra pair of eyes helps to keep the campus safe and orderly.  Student
punishment for minor infractions of rules is now campus beautification---trash pick-up—that helps to
reinforce the message that cleanliness and order are important at Gunn.  The District has been very
responsive on the rare occasions when graffiti appears and always sends maintenance personnel
promptly to remove or paint over graffiti.  Chuck McDonnell has been especially helpful.

(AQ): What security devices were added to protect the campus and were they successful in
reducing theft and vandalism as measured by the number of incidents reported?

Because of a large number of break-ins and thefts during the 2004–2005 school year and the summer
of 2005, we installed alarms in our computer labs, our Tech Office and Video Production Studio.  They
have been effective!  We have had no break-ins since we installed them.  We will be installing
surveillance cameras and in two locations in 2006-2007: the bike cage from which we had a large
number of thefts, and the entrances to the gym locker rooms which were also been hit by thieves many
times during 2005-2006.  There were very few instances of vandalism in 2005-2006.  This that did
occur were chiefly graffiti related.
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(AQ): What contact did the SROs have with students that were positive?  Was there any change in
students' perceptions of the police as measured by student comments and feedback?

Our PAPD SROs, Marianna Villaescusa and Ken Kratt, were on campus frequently during first
semester.  They attended dances and came to many school events.  They were very helpful in dealing
with many student issues that arose during the year.  PAPD training sessions took them away for
extended periods during second semester but they did their best to keep in touch and to be available
for us.  They held a frank and informative assembly for graduating seniors in May on the topic of adult
rights and responsibilities.

(AQ): What improvements were made in the appearance of the campus?

Over the past two years we have made big efforts to clean up and beautify the campus.  With the help
of a wonderful District employee, Chandara Vinoukkun, and his assistant, with much support from
Chuck McDonnell, we now have several lovely new flower gardens and trees that give us color all year
round.  During the summer of 2006, new gardens were created, trees and flowers planted, and the
general appearance of the campus was much improved.




