














The major theme of Gunn’s professional development during the 2006/7 school year was Elements of Instruction
(EQI), specifically, differentiating instruction through EOI to address student stress, equity issues, and the
achievement gap. Our goal is to use EOI to differentiate intentionally and consistently to enhance student
learning. In September 2006, the entire staff was trained in differentiated EOI by Marilyn Bates who, together
with Instructional Supervisors, observed teachers so that IS’s could be trained in looking for differentiated EOI
practices. At a later staff meeting, the staff reviewed the lessons from Marilyn’s training and all staff identified one
EOI skill to work on to differentiate instruction for the school year. In addition, departments chose at least one
EOI skill on which to focus. Marilyn Bates returned for a three day training with the IS’s in February 2007. The
focus of this training was on the Reinforcement and Refinement Phases of the observation conference with a
teacher. The Instructional Council created an observation form so that every observed teacher will be given
immediate feedback in the form of a written positive comment before the observer leaves the room.

Our professional development work on EOI has made the staff aware of the need to differentiate not only
instruction but also assessment and to offer students a variety of ways to demonstrate mastery of material.
Teachers are encouraged to give students a variety of assignments to maintain interest and promote learning
in different modalities. Depending on the class these might include individual or group project work,
discussion, debate, role-playing, Powerpoint presentations, video or DVD production, podcasting, journaling as
well as writing, peer editing and Web-based research to name but a few possibilities. Some have even found
ingenious ways to use Facebook and My Space as learning tools.

PROFESSIONAL DEVELOPMENT THURSDAYS

Because time is always in short supply, the Instructional Council agreed that in the 2005/6 school year we
would use four of our scheduled staff and department meeting hours for professional development. Although
the addition of an hour each quarter for staff to meet together and collaborate in a variety of ways does not
seem like much, it allowed us to continue and expand the membership and work of the Peer Observation and
Interdisciplinary Collaboratives that are referenced below. Professional Development Thursdays, Instructional
Council and staff meetings, and Staff Development days are all used regularly and consistently to move
professional development and school goals forward. Four Professional Development Thursdays, one each
quarter, provided teachers the opportunity to focus on things important to them such as Freshmen Transition,
Stressed Out Students (SOS), the Ethics Group at Gunn (EGG), the Peer Observation and Interdisciplinary
Collaboratives, Technology, and revisiting the Gunn Mission Statement. These meetings have been crucial in
creating built-in, scheduled time to address these issues and to problem solve and share ideas and best
practices across departments and the school.

PEER OBSERVATION COLLABORATIVE

The Peer Observation Collaborative (POC) led by our Staff Development Coordinator, has completed its fifth
successful year. Teachers observe and debrief each other’s lessons focusing on the use of Elements of Instruction
(EQI) and Teacher Expectations and Student Achievement (TESA) teaching strategies used in the lesson. They
also look for evidence of differentiated instruction and the use of techniques that enhance the identity safety of
students, two things that were the focus of Staff Development and staff meetings during the 2005/6 school year.
Several teachers earned salary credit by observing other teachers and debriefing those observations. Many other
teachers participated in the collaborative (but did not earn salary credit) by observing or opening their classrooms
to teachers for observation. Participants in the Peer Observation Collaborative also used the NCR Observation
Form created by the Instructional Council to give feedback to the teachers they observed.

USE OF STAFF MEETINGS & STAFF DEVELOPMENT DAYS

Over the course of the last four years we have been trying different approaches to regular staff meetings. In
2004/5 part of each meeting was devoted to a teacher sharing a technique or something that enhanced his/her
teaching with the entire staff. For example, staff members who have participated in Foothill College's "Earn
While You Learn" program were able to demonstrate the use of some online tools and Web sites that many
teachers enthusiastically adopted. These include the use of a site that allows students to plan essays and
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projects using a "mind-mapping” technique and a site that allows teachers to easily develop new grading
rubrics either with or without student input. These presentations were well received. In 2005/6 most staff
meeting time was spent discussing differentiated instruction and identity safety and in creating materials for
teachers that will help improve pre-assessment strategies. In 2006/7 we focused on academic integrity and
how to deal with cheating and plagiarism, how to address the needs of Special Education and ELL students as
well as continuing to share best practices. We also spent one full Staff Development day reviewing our
Mission Statement and ESLRs and a follow up committee continued to work during Professional Development
Thursday time on the ideas gathered and presented from many stakeholders. Revised versions of both were
adopted in the fall of 2007. The Staff Development day at the start of the 2007/8 school year was dedicated to
teachers sharing skills, teaching strategies and best practices with each other. A large group of teachers
presented a total of fifteen hour-long workshops during the morning and each staff member (certificated and
classified) was able to attend three different sessions. This day was very well received by all staff. Teachers
enjoy and appreciate an opportunity to learn from each other and presenters feel honored and respected.
Since February 2008, Staff Development time, Professional Development Thursday time and some staff
meeting time has been devoted to the WASC self-study.

INTERDISCIPLINARY COLLABORATION

Interdisciplinary teaching and learning are fostered at Gunn. We run some specific interdisciplinary courses
such as Shakespeare in Performance and Dramatic Literature in Performance that combine the study of
dramatic literature with performances of scenes from the plays studied, and American Studies that links the
literature students are studying in English with their study of United States History. There are multiple
instances of collaboration between students and teachers in different departments during the school year. For
example, students in Advanced Placement French language visit classrooms where 9t and 10t grade
students are studying Cyrano de Bergerac to help them with the correct pronunciation of the names of
characters in the play. There are multiple instances of interdepartmental collaboration between the World
Languages and Visual and Performing Arts Departments. Specific examples include teaching students
studying The Great Gatsby in English about jazz and the “Jazz Age,” and the drama teacher working with
English classes studying Pygmalion on accents and regional pronunciation.

An Interdisciplinary Collaborative led by IS Anne Jensen was established in 2005/6 to look for ways to
encourage student involvement in cross-curricular projects. Since many of our juniors and seniors take
multiple AP programs there is a period of a month after AP exams finish when students will work on
interdisciplinary projects. Teachers meet to share ideas and plan and implement these projects. This group
proposed that we adopt an environmental theme across the entire school for the 2007/8 school year that would
allow scope to create some interdisciplinary lessons throughout the entire school. Many teachers across all
departments developed lessons around this theme.

Teachers from a number of departments regularly organize trips to other parts of the US and abroad. In the
recent past groups have visited Oregon, Hawaii, ltaly, France, Germany, China, Costa Rica, the Galapagos
Islands and Australia among other places. Each of these trips, whether the primary purpose is language
immersion, the study of art and architecture, music or science, is by its very nature an interdisciplinary
opportunity and experience for the students. We strongly encourage students to take advantage of such travel
opportunities and find ways to help cover the costs for families that have a hard time finding the money for
students to participate. Some students receive full scholarships for trips.

Each year, Gunn's Staff Development Coordinator conducts a series of seminars for teachers new to Gunn so
that they understand what has been our focus and keep abreast of new developments. They include a
seminar on the ESLRs and review of the WASC/School Plan.

Gunn’s Staff Development program has been ambitious and, we believe, effective. It received the Golden Bell
Award in 2003. A staff survey completed in March 2006 and again in 2007 indicated that the vast majority of
teachers appreciates and supports the work we are doing and finds it helpful.
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ACTION 2B:
Create a schoolwide standardized format for research papers.

RESEARCH PAPER PROJECT

A Research Paper Committee was established as a sub-committee of the Instructional Council in the spring of
2005. The Instructional Supervisors of Science, Social Studies, English and Special Education joined the
Librarian on the Committee. The Committee discussed the research paper and how it would fit into a four-year
plan for students at Gunn, how it would fit into the curriculum of each department and how it would articulate
between departments as well as the details of Year 1 implementation in 2005/6. Some support materials and
activities were also developed. The English Department’s contribution was teaching thesis and evidence in
regular English classes. All English teachers teach the concept of the thesis statement, an organizing focus
and the use of primary texts as evidence. In addition, the English Department provided the Educational
Records Bureau Writing Assessment Program (ERBWrAP) essay rubric as a model from which to build a
rubric to assess a research paper. The Social Studies Department also provided a rubric that focused on
theme development and organization of ideas. The Research Paper Committee combined the two rubrics and
produced one that was then distributed to all teachers involved in the research paper project. Additionally, the
English Department provided a description of plagiarism and of the MLA and APA format for formal papers.
Standards that would be applied across the various curricula were discussed.

A packet of materials was prepared to present to the ninth grade class in the first phase, the Science Research
Project in February of 2006. The packet included step-by-step instructions, library information including how to
access catalog, online databases and how to evaluate Web sites. There were guidelines for Internet Research,
note-taking guidelines, guidelines for citing sources and an evaluation rubric. The Librarian worked with another
teacher to prepare two PowerPoint presentations. Ninth graders visited the library with their Biology classes and
the Librarian, the Technology Coordinator and Science Instructional Supervisor introduced the project and the
research skills students would need. They educated students about plagiarism and how to avoid it. The
Librarian offered continued support for this project by preparing and presenting information regarding citations,
plagiarism and library resources to students. She also instructed all students on use of the online databases
provided by PAUSD and the Palo Alto City Library. A Web page was created which included links with support
materials for both staff and students, http://gunn.pausd.org/~teacher/infocenter/research.html.

During this phase of the project, the freshman biology research paper was assigned at the beginning of the
second semester of 2006. Teachers provided the structure for the assignment, including assigning the topic (a
genetic disorder) requiring checkpoints (outline, list of sources, rough draft) along the way and, in some cases,
providing in-class time to actually write the paper. By April 2006, most of the classes had completed the paper
and two of the teachers had completed grading all papers from their students. Teachers received a stipend for
approximately fifty percent of the grading time. This completed the first phase of the project. As teachers
completed the grading they provided e-mail feedback on the process and sample papers for the Research
Paper Committee to review. The biology teachers also meet with the Chairman of the committee to debrief
and reflect on the assignment. At the end of the year, the Research Paper Committee met to discuss the
feedback and make recommendations for the next phase of the project.

Although the research paper committee had only one formal meeting in 2006/7 there was significant progress
made in the implementation, evaluation and refinement of the research paper assignment. Since this was the
second year of implementation for the Science Department, several aspects were already in place. Teachers
collaborated on the assignment, sharing resources and ideas. All teachers used the rubric developed in
2005/6 by the Research Paper committee. Students were shown a revised version of the PowerPoint
presentation to introduce them to the project, research skills, APA citation format and to help them avoid
plagiarism.
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Biology teachers met several times in the fall of 2006/7 to discuss changes in the implementation of the
freshmen research paper project. Based on input from students and parents as well as the evaluation meeting
held last spring the following changes in the assignment were made. Teachers revised the introductory lesson
that included either a PowerPoint presentation or a written handout regarding plagiarism. These materials
were also posted on InClass and on the school Web page. All students were given a hard copy of the APA
style guide explaining how to properly cite sources. The school Code of Integrity was reviewed with all
students at the beginning of the year. Gunn High School purchased a site membership to Turnitin.com, a Web
site that allows students to analyze their papers for plagiarism prior to submitting them to the teacher. All of
the biology teachers used this resource. The biology teachers re-examined the way that the consequences for
plagiarism were imposed, especially in cases where students could be cited for plagiarism based on citation
errors. And finally, more in-class time was allocated for work on the paper so that less motivated students and
these who were struggling could get more help.

The Contemporary World History component of the schoolwide research strand, phase two of the project, was
implemented in 2006/7 when these students, who were now sophomores, wrote a paper which included a
thesis statement in their social studies classes. Again, students observed a PowerPoint presentation in the
library or in their classroom, which outlined the MLA style guide for citing sources and reviewed the definitions
of plagiarism. At the conclusion of this project, the teachers filled out an evaluation. Approximately 90% of the
students completed the paper with a grade of C or better. Teachers who used Turnitin.com liked it and felt that
it reduced the amount of plagiarism they saw but all teachers felt that students did not fully understand
citations. Students did not pay attention to the detail of the citation and found it difficult to find a balance
between original analysis and citing expert opinion.

In 2007/8 when they were in the eleventh grade the plan was that each student would write a term paper in their
social studies (US History) class. However, the Chairperson of the committee had an ongoing family health
emergency (a child with cancer), the IS of the Social Studies Department changed and a key US History teacher
went on maternity leave during the year so momentum was lost and not all students wrote the term paper.

TASK 3:

Continue to improve our students’ ability to meet
California state content standards and District ESLRs.

CAHSEE

The WASC Visiting Committee indicated there was a need to implement effective student assistance programs to
maximize the opportunity for students to pass the California High School Exit Exam. The Class of 2006 was the
first class to be held accountable for passing this test before students could receive high school diplomas. Al
members of the Class of 2006 who had not passed the test at the start of the school year were invited, by personal
invitation and letters to parents, to attend preparation sessions that were held prior to the November and March
administrations of the test. A weekly two-hour prep session taught by a Gunn math and Gunn English teacher
were held each week for a four-week period before the tests were given. Juniors who had not yet passed the test
and any sophomores who cared to attend were also invited. By June of 2006, out of a senior class of 419
students, only seven Special Education students had not passed the CAHSEE. Because of the waiver that was
allowed for Special Education students who had met certain conditions, all received high school diplomas.

New state legislation in 2006, AB 1802, provided additional money to address the needs of students who were at
risk for not passing the CAHSEE. With this allocation, Gunn hired a sixth Guidance Counselor who began work
in January 2007. This meant that student to guidance counselor ratios dropped, allowing for an increased level of
attention and overall service. Specific to the requirements of the legislation, guidance counselors met with all
students at risk of not passing the CAHSEE specifically about the test, and advising them on ways to prepare the
exam. As per the legislative requirement, a tracking system was developed for these students to better facilitate
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communication between the school site, parents and District Office. In the fall of 2008 we purchased licenses for
a new online teaching tool, Plato, which is designed to help students prepare and practice the skills necessary to
pass the CAHSEE. We will evaluate its effectiveness during the 2008/9 school year.

Gunn has very few students who fail to pass the CAHSEE first time around and those who do not pass are
generally ELL students or Special Education students. Those who did not pass the CAHSEE at their first
attempt are identified and offered remediation. Letters in English and Spanish are sent home to their parents
inviting these students to attend CAHSEE prep classes. Students are also notified about the prep sessions
confidentially during the school day. His/her counselor, to make sure he/she is informed about the opportunity
for free tutoring, personally contacts each. Study guides are made available through the student’s math and
English teachers and through the main office. A CAHSEE prep course (four two-hour study sessions with a
cram session the weekend before the test) is offered each year by certificated staff. The times and locations
are posted on the Gunn Web site, included in the daily bulletin, and announced in the Gunn Connection.
Information is also disseminated via the marquee and daily video announcements. Because of our increased
notification and publicity our average attendance at these sessions improved from one or two to approximately
five students per session in 2007/8. The last improvement was the purchase of new preparation materials,
"California Finish Line," to be shared with Special Education teachers. This product is highly rated, easy to
use, and offers a sequential review of the content standards contained on the CAHSEE. Students and staff
reported positively about the new materials.

Because their students are most at risk of not passing the CAHSEE and because the future of the waiver is
uncertain, the Special Education Department monitors the progress of its students carefully and offers special
assistance to those who struggle with this test. As a result of sharing lesson plans within the department, as
well as with Focus on Success, examination of reading instruction programs, discussion within the department,
and participation in a literacy course at the County Office of Education by two Special Ed. teachers, the
department modified its approach to remediation. Resource teachers decided to use the less intensive
preparation materials adopted for use by Gunn in its after-school CAHSEE prep classes.

The interventions and support developed over the last three years has resulted in a high CAHSEE pass rate.
Excluding Special Education students who did not pass, but met the conditions to receive a high school
diploma under the waiver, only one student, an ELL student, failed to graduate in 2007 because of not passing
the CAHSEE. He took the test again in 2008 but still has not passed the Language Arts section. There were
no failures to graduate because of CAHSEE in the Class 0f 2008.

The WASC Committee in 2003 indicated that Gunn needed to pay more attention to the “middle” student to make
sure his or her needs are met so we have been tracking the performance of students in the middle of each
graduating class as measured by overall GPA at graduation and post high school plans. What we have
discovered is that our middle students do quite well. The following figures from the Classes of 2005 and 2008
are typical of what we see each year. (It should be noted that in order to reduce stress, anxiety and competition,
we do not publicize our students’ class ranks although this information is available in our database.)

Total number of students in the Class of 2005 439

Rank GPA Post High School Choice

200 3.6 UC Davis

220 3.5 UC Santa Cruz

275 3.2 Foothill Community College
300 3.0 UC Santa Cruz

330 2.8 U. of Colorado, Boulder

Number 398 had a GPA of 2.00. Number 399 had a GPA of 1.9. In other words, 68% of last year’s graduating
class had a GPA of 3.0 or above (a B average) and 80% had a GPA that was above a 2.0 (a C average).
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Total number of students in the Class of 2008 462

Rank GPA Post High School Choice
200 3.5 UCSC

220 34 U. Puget Sound
275 3.3 UCSC

300 3.2 U. Arizona

330 3.1 Cal Poly SLO

Number 362 had a GPA of 3.0 so 78% of the Class of 2008 had a B average or above. Number 400 had a
GPA of 2.8 and will attend CSU Sacramento. Number 454 had a GPA of 2.02 so 98% of the Class of 2008 had
atleast a C average.

A major concern voiced in many quarters, especially colleges and universities, is grade inflation but we have
found no evidence of grade inflation at Gunn. Our AP results indicate that grades earned in AP classes are
usually but not always consistent with our students’ results on these national tests. We have some instances
of students doing very well on the national tests but earning low grades in the classes that prepared them for
these tests. Gunn’s average SAT and ACT scores are consistently higher than state and national averages
and individual student performance as measured by grades earned at school, usually matches closely with
scores on these nationally normed tests. There are sometimes exceptions however. One or two of the
National Merit semi-finalists each year fail to earn finalist status because their grades at school do not match
the students’ high-test performance.

When our students make their best efforts on state or national tests they are often surprised at the high
performance levels they reach because they do not perceive themselves as strong students in the context of
Gunn High School. This is very frequently echoed in comments and conversations with alumni who are in their
first year in college. They consistently tell us that they are doing very well compared to their peers from other
schools even though they had not thought of themselves as strong students at Gunn because they were B/C
students not A students. Teachers set high standards and have high expectations for our students who are
usually very well prepared for college and work. The “down” side of this academic rigor, however, is that
students who really are bright and able do not perceive themselves as such and may lower their ambitions and
expectations as a result.

TASK 4:
Close the Achievement Gap

Using multiple measures to assess student performance indicates that an achievement gap still exists for
African American and Latino minority students at Gunn. We have worked with the District Office to obtain data
that has allowed us to examine the progress of all students and track the achievement gap. Special
Education has also been tracking the progress of its minority students very carefully because a
disproportionate number of under-represented minority students are in Special Education.

Each quarter, Mark Distribution Analysis by Course reports are generated from SASI and circulated to Gunn’s
Instructional Supervisors. D/F/I lists are produced every six weeks during the school year and distributed to
counselors and administrators. Counselors meet individually with all students whose names appear on the D/F/I
lists to help them identify the obstacles to their success and create plans for “transcript repair.” The MDA lists are
the basis for a large-group discussion within departments as well as conversations between individual teachers and
the Instructional Supervisor. Analysis of the data shows that well under a fifth of students at any grade level did not
make adequate progress in one or more subjects but that for well over a half of them, this was only in one subject.
Because the numbers of students in some minority groups are very small, the percentages of those students on the
D/F list appear to be high relative to other groups. It is still apparent that there is a disproportionate number of
African American, Hispanic and Pacific Islanders on the list compared to white and Asian students.
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PROFESSIONAL DEVELOPMENT ON STEREOTYPE THREAT & IDENTITY SAFETY

Ongoing and consistent efforts are being made to engage students, teachers and parents in schoolwide efforts to
close the achievement gap. Our focus has been on attempting to address the complex issues that underlie the
gap, particularly stereotype threat. Ata schoolwide assembly in 2004/5 we screened a short video about
stereotypes called Silent Beats that had been used by the District Equity Committee in community and District
meetings. All students watched the short and then returned to class to discuss the impact of perception and
expectations on students, student performance and on society in general. The Student Activities Director and
Staff Development Coordinator developed a lesson plan for this. Two student volunteers from every B period
class as well as volunteer Student Executive Council members were trained to facilitate this discussion and all B
period teachers were provided with a lesson plan and a list of questions that would help the discussion along.
Teacher and administrator volunteers stood in for the few B period teachers who did not wish to participate or
who felt uncomfortable leading such a discussion with the students. Evaluations indicated that most students felt
the content of the assembly was useful and informative and that the discussions were worthwhile.

A main focus for ongoing Staff Development over the period of the present WASC plan is closing the
achievement gap. In September 2005 the staff viewed a video put together by a teacher and a group of Latino
students. The video provided insights into their lives, their feelings and attitudes toward school and their
ambitions. After the video Edmundo Norte facilitated a discussion. He introduced the concept of Identity
Safety, something that the staff continued to work on in staff meetings. The University of California Santa
Cruz's New Teacher Center joined us in October 2005 to lead us through a session on pre-assessment
strategies (getting to know students) and differentiated instruction. Again, the topics were revisited in staff
meetings and, as a result, we put together a Handbook on pre-assessment strategies entitied Getting to Know
Your Students that is distributed to all new staff. In February 2006, before the Gunn staff viewed The Color of
Fear, a documentary about racism and stereotype threat in America, we invited the African American and
Latino parent groups to school, provided dinner and had them watch the documentary with the Administrative
Team and Staff Development Coordinator. Discussion was facilitated by André Burnett and provided an
opportunity for these parents to express their feelings and voice concerns. It was very helpful for us to be
aware of their feelings before we viewed this documentary with the full staff. After staff viewed The Color of
Fear, follow up discussion was again facilitated by André Burnett who went into the issue of Identity Safety in
greater depth. This discussion was continued at subsequent staff meeting in 2006 and helped us focus on
ldentity Safety for staff as well as for students.

Gunn teachers have wholeheartedly embraced the strategies to promote Identity Safety that were introduced
to them during the 2005/6 school year. They have been referred to frequently in staff meetings, on
Professional Development Thursdays and on Staff Development days. It is, however, very hard to measure the
degree to which these strategies have had a positive impact on the performance of minority students. We
have anecdotal evidence and feedback from parents who are members of the Parent Network for Students of
Color, which indicates that minority students usually feel safe, welcomed and comfortable at Gunn. Given that
these are essential prerequisites to the success of all students we feel we are moving in the right direction.
Gunn has only a small African American student population compared to other groups on campus. For the
second semester of the 2007/8 school year, ninth and tenth grade African-American students were deliberately
placed in the same sections of English so that they would not be the lone or “token” student in the class.
Feedback was sought from the teachers at the end of the semester. One teacher observed that, “while there
is no way to know how the students would have performed in a different setting, | do feel that it was beneficial
for these students to be grouped together. In addition to promoting identity safety, it was also helpful for class
discussions on race, so that the individuals didn't have to feel like "token" members of a racial/ethnic group.
The performance of each of these students varied greatly (to date, their grades range from C- to A-), so | can't
make any generalizations in this area. However, | do think it was a positive experience for the students, as
well as for the rest of the class. | would love to see this type of grouping continue, if possible.”
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WORK WITH UNDER-REPRESENTED MINORITY PARENTS

We have made efforts to get minority parents together to provide support for them and their students. After a
lapse in 2004/5 the Latino Parent Group began meeting regularly to discuss ways to assist underachieving
students and to disseminate information about support services and how to access them. In 2005 African
American parents formed an active Parent Group. They had several meetings that have focused on the
discipline and treatment of African American students in the Palo Alto Unified School District and their
concerns about the achievement gap. Gunn’s Administrative Team met with the leaders of the group on a
regular basis and we have traded and discussed articles that relate to the achievement gap. In May 2006, the
African American Parent Group invited staff to attend a lunch that provided an opportunity for them to dialogue
with teachers in small groups. In 2006 the Latino Parent group and the African American parent group fused
into a single entity, the Parent Network for Students of Color. The group, which includes parents from the high
schools, middle schools and elementary schools, met regularly during the 2006/7 school year. The group
invited various Gunn staff members to their meetings to talk about college applications, the guidance program
and discipline. Improved communication helped us address some of the concerns that had been raised in the
past. The group was actively involved in giving input regarding the selection of the new Superintendent in
2006/7 and worked with the District to hold two Community Conversations in 2007/8 on race and its
implications for the education of minority students.

SPANISH FOR SPANISH SPEAKERS

The Spanish for Spanish Speakers class continues to be structured in a way that develops the study skills and
Spanish literacy skills native speakers need to continue through the upper levels of study but sometimes lack.
The skills developed mean that these students are more confident and better equipped to cope with the
demands of other academic classes needed for graduation and/or college admission. In 2006/7 we introduced
a new, UC approved course, Spanish Civilization and Culture, that is taught entirely in Spanish and which
expanded courses catering to this population.

STUDENT DIVERSITY COMMISSIONERS

In the hope of encouraging minority student participation as both candidates and voters, for the first time ever
the election of students to the 2005/6 Student Executive Council was conducted online in science classes. In
the past these elections have had low levels of participation on both counts. We saw significant improvement
and we are therefore continuing this practice in future years. For the first time in the 2006/7 school year Gunn
had three appointed Diversity Commissioners on the Student Executive Council. They were nominated by
staff and selected by a committee of students, teachers and classified staff. They worked hard to encourage
the involvement of students of color in school activities (Titan Rythms, a dance team, is an example of a club
they started), they participated in student focus groups to address issues of concern to all Gunn students and
one of the three ran for the position of ASB President in May 2007, narrowly losing to the winner. This was
the first time in ten years that an African American student has run for office. Three new Diversity
Commissioners will serve on the SEC in 2007/8 and three more will serve in 2008/9.

COLLEGE PATHWAY PROGRAM (CPP)

In 2007/8, the District Equity Team that includes several members of the Gunn staff introduced an initiative
that it felt would help address the achievement gap that we recognize exists for under-represented minority
students across the District. Called the College Pathway Program, this initiative is one that is designed to
coordinate the efforts of a group of the District’s schools, two elementary, one middle and Gunn High School,
in addressing the achievement gap. The plan ultimately is to begin with all minority kindergarteners entering
the District's elementary schools and consciously make efforts to ensure that whatever is needed to keep
these students on track to successfully completing college admissions requirements is done. It was agreed
that a pilot program would start in the fall of 2008. Gunn’s role in this program for the 2008/9 school year was
first to identify all the minority students coming to Gunn from Terman Middle School and gather detailed
information about them from the Terman teachers and counselors. A meeting for these students and their
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parents was held in June 2008 to explain the CPP to them and invite them to join. A contract was drawn up
indicating what the school was committing to do for these students and what our expectations and hopes are
for the students and their families. Since the 2008/9 school year began additional students, some from our
other feeder school JLS, and some newcomers, have been invited into the program. These newest students
and their parents were invited to attend an early evening meeting to introduce them to the program. Food was
provided as an incentive to attend!

Gunn teachers were invited to participate in the program. The teachers’ role will be to monitor their progress,
communicate with parents, the counselor for the program, and the school administration, and do everything
they can do to ensure these students are successful. Gunn has appointed an African American counselor to
work with all the students in the program, and given another African American teacher a one period release as
a Teacher on Special Assignment (TOSA) to work on providing student mentors for these students, arrange
field trips to colleges and liaise with parents and teachers. A group of fifteen teachers volunteered to be part of
the program. They participated in a two-day workshop before school opened in the fall of 2008/9. The
workshop emphasized the importance of identity safety for the success of these students. To ensure that
every student gets off to the best possible start each of them was hand-scheduled so that as far as possible
they are grouped in fours and fives with the teachers who have agreed to be part of the program. There will be
regular parent meetings during the year. The firstin 2008/9 was held on Back to School Night.

In the long run all the minority students coming to Gunn over the next ten to twelve years will have received
similar kinds of attention in their elementary and middle schools so that the prospects of successfully preparing
under-represented minority students for college should improve as time goes on.

COLORS

Another exciting development during the 2007/8 school year was the formation of COLORS. Started by a
young African American Gunn teacher, Selena Hendrix-Smith, this club is designed to encourage under-
represented minority students to prepare for and apply to college. The club meets weekly. Speakers from
Stanford University have addressed the club and members have taken trips to local colleges and universities.
COLORS also sets up tutoring for students who need it through the Academic Center. COLORS students are
usually upper classmen and many of them volunteered to mentor the incoming 9t graders who are in the
College Pathway Program. Working with ACT which trained our Academic Center Coordinator to teach the
course, in the late spring of 2008 we were able to provide an ACT test-prep course for COLORS students free
of charge. Students took the test on June 14, 2008, the day after school finished. (Focus on Success
students were also invited to participate free of charge.) Selena applied for and was awarded a School Site
Council grant of $2000 to fund COLORS activities in 2007/8. The success of the club led to another Site
Council grant of $2000 for the 2008/9 school year.

EVALUATION OF SUPPORT PROGRAMS

The WASC Visiting Committee recommended that we evaluate the effectiveness of support programs
designed to help all students and especially minority students at Gunn. The following section addresses this.

FOCUS ON SUCCESS /AVID

For the past six years we have conducted surveys of the students enrolled in Focus on Success and of their
parents. (The results of the surveys given in 2007 and in 2008 are included in the appendix at the end of this
chapter.) Comments are very positive about the impact of this program.

ELL PROGRAM

The California English Language Development Test (CELDT) is administered to all new students whose home
language is other than English, and to English learners currently receiving ELD services, in order to obtain
baseline or annual data. Students who qualify for assistance are placed in English and social studies classes
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that have texts and curricula designed to meet their needs. The rate at which students in Gunn’s ELL program
are designated FEP (Fluent English Proficient) is consistently high (see Student Community Profile Table 4).

In the spring of 2006 the PAUSD school board adopted a master plan for English Learners. This plan outlines
the goals, placement guidelines, program guidelines, and support services to be provided to ELL students. It
also incorporates a plan for both program evaluation and for the monitoring of English Learners as they
progress through the program and for two years after students exit the program. Gunn administrators have
worked with the District to articulate the transition from middle school to high school for EL students and to
identify support for students who have recently been re-designated as Fluent. (R-FEP). We are currently
examining “case studies” of students who have been part of our program to determine factors that contribute to
success after exiting the program.

SATURDAY SCHOOL

Although students do not think of Saturday School as a support program, we at Gunn view it that way. We
introduced Saturday School in 2005 as a method of addressing attendance issues. Students with four or more
cuts were targeted for Saturday School attendance. During the four hours spent in Saturday School, students
engaged in discussion of a set of questions about responsibility, choice and integrity. The purpose of the
questions was to tie together the work Gunn has been doing on integrity, ethics, and identity safety while
having the students think about the effects of cutting class. In addition, the supervising teacher reviewed with
students our school’s attendance policy and procedures. There was also a discussion and an activity
concerning the importance of attending class and how to improve in this area. After that, Saturday School time
was devoted to studying and/or making up missing work.

Analysis of the data (see appendix for data) revealed that Saturday School has been successful in reducing
the number of cuts students have during the school year. When comparing data to previous years, we had
dramatically fewer students on contract and fewer students breaking contracts (or having been put on multiple
contracts throughout the year) than before we introduced Saturday School. But, while the picture is generally
good and we see improvement, there is disparity between minority and non-minority students in the number of
attendance contracts signed and Saturday Schools attended.

In 2008/9 Saturday School is also being used to deal with student tardies. Tardiness, particularly to first period
of the day, has been an issue with teachers so students who now reach their fifth tardy in any class are
assigned to Saturday School. We will measure the impact of this change on student behaviors to see what
impact this measure has.

ACADEMIC CENTER

The Academic Center at Gunn offers support to students, a place to study and a place to seek tutoring help if it is
needed. The AC is staffed by an AC Coordinator and parent volunteers are heavily used (see appendix to this
chapter for statistics on use in typical months). Because student demand for Academic Center use has grown
we have moved it for the 2008/9 school year to allow for this. The drop in computer lab is now part of the AC.

TASK 5:
Improve articulation vertically and horizontally
between classes, programs and the middle schools.

There continues to be regular ongoing contact between Terman, JLS and Gunn'’s guidance, administrative and
support staff. One Staff Development day each year is used by departments to work on curriculum articulation
with the middle schools. Evening orientation meetings for parents are held at Gunn to afford parents the
opportunity to meet with Instructional Supervisors and ask individual questions before deciding on which
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courses their ninth graders should take. Guidance counselors and the AP for Guidance Services go to both
schools and also to Jordan MS to guide students through the process of selecting ninth grade classes.
Parents are able to arrange individual appointments with Gunn Counselors on the middle school campuses if
they are unsure of which classes their students should choose. Counselors attend exit 504 meetings on the
middle school campuses for incoming ninth graders and the AVID/Focus on Success Coordinator and FOS
teachers interview prospective students for this program at the middle schools. Counselors and administrative
staff participate in the annual Orientation Day for Special Education students. Terman and JLS counselors
attend Gunn Guidance Department meetings to brief counselors and administrators about the needs of each
individual incoming ninth grader. As a result of these efforts most of the ninth graders make a smooth transition
to Gunn. Guidance counselors track schedule changes requested by or recommended for ninth graders so that
we can measure the extent to which students are receiving appropriate guidance in selecting courses.

Instructional Supervisors have ongoing discussions at Steering Committee meetings about the transition of
eighth graders to high school. Individual departments spend time on Staff Development days in articulation
meetings with middle school staff and many individual teachers from the middle and high schools have visited
each other’s classrooms to see what is being taught and to better understand the work being done at each
level. The Gunn math department, for example, is currently engaged in discussion with their middle school
colleagues about the role homework should play in a student’s math grade given that there are significant
differences between eighth grade and ninth grade expectations about homework. English Department ISs
share each school’s list of core texts and ideas on how best to facilitate a smooth transition of eighth graders
to high school. The Visual and Performing Arts (VPA) department actively works to make a positive transition
from middle school to Gunn for each student. Each VPA teacher in some way makes contact with the eighth
grade students in his/her discipline. This can include visits to the classroom, attending performances and
conversations with parents. There is a strong connection between the VPA teachers at the middle and high
school level. This positive connection is reflected in the large numbers of students enrolled in our entry-level
visual and performing arts courses and in the large number of students who continue on to advanced courses
throughout their high school career.

To help in the transition to high school, Gunn introduced a required three-morning orientation for all incoming
ninth graders for the 2006/7 school year. This plan grew out of discussions about what could be done to ease
the transition from middle to high school, about stress and cheating issues, and the school's expectations for
students in general. Steve Johnson from Santa Clara University’s Markkula Center for Applied Ethics spoke to
the faculty then met with a group of teachers and administrators from Gunn who were active on school climate
issues to start planning a freshman orientation that would focus on building skills and values and helping
students make good decisions. Out of these discussions a new branch of the School Climate Committee
called the Ethics Group at Gunn (EGG) developed. A seven person EGG team from Gunn attended Ethics
Camp at the Markkula Center in the summer of 2005 in preparation for the freshman orientation. We also
worked with Stanford University’s Ethics in Society Program on issues relating to academic honesty. During
the first Professional Development Thursday meeting of 2006, approximately forty staff chose to join a
discussion of what our expectations for incoming ninth graders should be and where we saw gaps. From this,
the content of the new three-morning freshman orientation program was developed. On the third Professional
Development Thursday meeting of the year, an even bigger group got together to pool ideas for and then draft
lesson plans for the orientation. Teachers were offered the chance to participate in the orientation and they
are paid a small stipend for doing so.

All staff participants and the majority of students completed evaluations. Some students felt that the three

days were too long and suggested one day instead. However, many said that they liked the information that

was covered, enjoyed the games and really liked the Link Crew Team in charge of their group. Overall, Gunn

staff and incoming ninth graders were very positive about the experience. During the 2006/7 school year we

received considerable additional feedback from students, staff and parents about the Orientation Program.

Those teachers teaching freshmen found it useful to allude to what was covered in the orientation, such as
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issues of academic honesty and time-management. They made it part of the beginning-of-class ritual to have
students take out their day planners and write down the homework assignments. The idea of “due dates”
being different from “do dates” was a particularly useful idea ninth graders learned in orientation to which
teachers made frequent reference.

After examining input on the first Orientation Program, adjustments were made to the Orientation for 2007/8.
Students attended for two longer days rather than three shorter days. We concluded that interweaving the three
themes, Gunn Culture, Study Skills and Ethics rather than discussing them on separate days would provide more
variety and increase student engagement. Topics included were teacher expectations, homework, study habits,
stress and cheating. In addition, students learned about Gunn’s traditions and were given important logistical
information about the opening of school. Approximately forty upper-classmen Link Crew members and twenty-
five Gunn staff participated in each Orientation. During the 2007/8 school year the Link Crew leaders put on
several activities that were just for freshmen. They included a Halloween party and an ice-cream social.

Gunn also welcomes annually fifty to sixty students who join us in grades other than nine. We try to make
them feel welcome and to ease their transition to a new school, too. All are invited to a welcome pizza lunch at
the start of school. SEC members and all administrators attend so that these students can get to know us and
get answers to their questions.

These efforts are examples of work that is being done to improve the transition of students from middle to high
school.
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WASC GOAL 2: Help students and staff achieve a balanced, healthy life.

(Aligned to District Strategic Goal 1(c).)

Task 1: The school will foster and encourage participation in extra-curricular activities that have
intrinsic value for the individual.

Task 2: Lower the levels of stress for students, staff and parents.

TASK 1:

The school will foster and encourage participation in
extra-curricular activities that have intrinsic value for the individual.

A high percentage of Gunn students participate in athletics, journalism, robotics, theatre, music and choir and
other extra-curricular programs. A number of new extra-curricular activities that enhance opportunities for
student involvement have been provided over the course of the present WASC plan. These include:

e Avery successful Slam Poetry team.
e A number of “open mic” events that draw a range of participants and viewers.

New Speech and Debate and Model UN clubs that have participated in many statewide events.

A new Quiz Kids team that made it to national competition in 2007.

Student produced (and sometimes student written) One Acts and “brown-bag” theatre productions.

A larger Cheerleading team and a new dance team, Titan Rythms.

A new computer club for girls.

Many new clubs formed by students.

FACILITIES IMPROVEMENTS

Significant improvements in the facilities that house extra-curricular activities have taken place and/or are
underway. In Spangenberg Theatre these include a new stage floor, a rebuilt and reinforced pit cover, an
updated rigging system, an updated lighting system, cosmetic improvements to the lobby area including new
carpet and minor improvements to the sound system. Some of the many improvements in the Little Theater
include a new stage floor, refurbished dressing rooms and a general clean up of backstage area and scene
shop. There is still much work to be done in both areas to ensure we are providing the best possible facilities
for our academic programs in Visual and Performing Arts and these will be undertaken by the District financed
by the facilities bond voters approved in June 2008.

Athletics facilities have been, and continue to be improved. Thanks to the efforts of the Gunn Sports Boosters,
2006/7 saw the first home football games played in the evening under lights in Gunn’s history. Night games
are now community events attended by many Gunn students and parents and lots of middle school students.
Two identical state-of-the-art scoreboards were installed on the baseball and softball fields again because of
the efforts and generosity of Booster Club parents. During the summer of 2007, ADA work was completed on
the football field to provide wheelchair access to renovated bleachers. The renovations provided a significant
increase in seating capacity and new speakers to enhance announcements.
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In the spring of 2008, quite unexpectedly, work started on major renovations of our whole athletic complex. A
community donor presented the District with money to install artificial turf on the football field. The new
Superintendent decided that this presented an opportunity to remodel and improve all of the facilities. As a
result Gunn will have a new baseball, new softball and new practice soccer/lacrosse field by the spring of
2009. In addition, the bond that passed in June 2008 provided money to replace our old and very dilapidated
swimming pool. Work started on a new pool complex the day after the bond passed! The new pool complex
should be finished in the summer of 2009. When all this work is done, Gunn students will enjoy state of the art
PE/athletics facilities.

The renovation of the Bat Cave, an area much used by students, was completed in the spring of 2008. It has
a new roof that makes it much brighter and it is now known as the Fish Bowl.

TASK 2:

Lower the levels of stress for students, staff and parents.

STUDENT STRESS

During the 2004-2005 school year the Stressed Out Students Committee, working with Stanford University’s
SOS (Stressed Out Students) Program, which was started by Dr. Denise Clark Pope, met multiple times and
put together a student survey that was designed to help us understand the cause of student stress that was
identified as an area of concern in our last WASC report. Molly Galloway of Stanford University participated in
some of the committee meetings, and committee members attended conferences and workshops at Stanford
that were led by Denise Pope. Surveys were also developed for teachers and parents with the aim of seeking
their input and perspectives on this issue. The teacher and parent surveys were completed online and the
student survey was given in math classes. The student survey included multiple questions about time
management and lifestyle choices that asked about the type of extra-curricular activities students were
involved in, including paid work and volunteer work, and the number of hours per day and per week that these
required. A brief summary of the survey findings is included in the appendix to this chapter.

Students identified homework load as one of the main causes of stress in their lives so we created
opportunities on Professional Development Thursdays for the staff to discuss this issues and to read articles
about homework load and the desirability (or otherwise) of limiting the number of Advanced Placement
courses a student may take. These discussions were valuable because it allowed teachers to reflect on their
own practices with regard to assigning homework, how much homework, and its purpose. We determined that
we could not create a “one-size-fits-all” policy on these issues that would work for every teacher and student.
Discussions within departments about the role of homework were particularly lively and valuable. In the Math
Department, for example, all teachers affirmed their belief that homework is necessary for the mastery of
mathematics content. Math teachers have made a conscious effort, however, to review the length of
assignments so that they are reasonable for the age of the students and the level of the course. Discussions
have taken place during department meetings comparing the length of assignments for each of the math
courses and the percentage of the course grade based on these homework assignments. The ninth grade
teachers have all reviewed their homework requirements to help aid the freshman transition to high school.

Gunn’s Stressed Out Student (SOS) group consisting of parents, students, teachers and administrators
continued to meet regularly during the 2005/6 and 2006/7 school years. In addition a teacher SOS group of
between thirty and forty people met on some of the Professional Development Thursdays. Progress has been
slow but we continue to address the problem. Our Professional Development Coordinator observed, “The
reality is there are no quick fixes to these complex issues. We are such a changing staff that we have to do
some ‘bringing up to speed’ each year, but more of the ‘newbies’ are jumping in with ideas. These
conversations are allowing teachers to reflect on their practices, and although not measurable, this does make
a difference. They are also allowing teachers to become immersed in our culture and slowly problem solve.
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This is a tough area for systemic change but we're coming up with ideas. The very act of having these
conversations is doing something! It just takes a long time because the staff continually changes and there is
not a one-size-fits-all solution. Each year and each discussion builds a foundation for creating systemwide
cultural solutions and definitely allows staff to reflect individually.”

An example of what these conversations can lead to can be found in the Math Department. Math teachers
discovered that at middle school many of our students are used to a system where homework completion is
not factored into a student’'s grade. Homework is assigned because time to practice and master new concepts
is really important. Homework is reviewed in class the next day, but no points are allotted for it. Students are
not penalized for not completing the homework. The Jordan Math IS indicated that they had seen no fall off in
student performance since this system was introduced. Students seem less stressed and there is far less
cheating by copying homework because there is no incentive to cheat. Gunn math teachers are now engaged
in a conversation about whether this idea should be implemented at Gunn. High school math teachers realize
that students have considerably more homework in high school than they had in middle school and they are
concerned that not requiring homework might lead to more students choosing not to do it and thus not getting
the practice they need to master concepts fully. The emphasis on homework has declined in its importance in
math but it is still required in most classes.

Members of the SOS Committee attend the Stanford SOS conference each year. In addition, Stanford’s
Denise Clark Pope was engaged to speak in Spangenberg Theatre early in the 2006/7 school year. Parents
throughout the District were invited to attend. Shortly after this event she returned to speak to students at an
all school assembly about stress and the importance of living a balanced life. Hosting these two events back-
to-back, we felt, would encourage conversations between students and parents at home about appropriate
workload, time management and handling stress.

Student and parent reactions were mixed. Some felt she really did not understand the pressures students are
under. Itis easy, they observed, to say you should do less, take fewer demanding courses and take time to
have fun but the students are applying for college places in an increasingly competitive market. As one
student put it:

“Young people today are different than young people in the past. Schools and universities are more
competitive and young people are always worried about themselves and their friends. Everyone wants to go
to the same colleges and these institutions are very selective. Young people have to be so aggressive and
they need to be better students than their friends.”

Another said, “Young people have very stressful lives. There is a lot of pressure to go to a ‘good’ college, play
sports, be handsome or pretty, and have good grades.”

They feel that until colleges change the messages they give students, nothing much will change.

The SOS Committee worked on a new idea for 2007/8 that it hoped would provide an opportunity, using a
modified “assembly” schedule format, for students to discuss issues of concern to them that cause stress with
their peers. The students on the SOS Committee produced a video of interviews with a cross section of
students called My Life in High School, and volunteer student discussion leaders in every B period class were
trained to lead classroom discussions after the students had seen the video. The SOS Committee developed
a detailed lesson plan and all participants and teachers were invited to evaluate the experience. The AP
Statistics students analyzed the evaluations and, overall, this new approach to the topic of stress reduction
and management was well received.
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LIVING SKILLS COURSE

In the fall of 2006, a Living Skills course was re-introduced to the curriculum. It provides an avenue for helping
the students who take this class deal with potentially stressful areas of their lives. Major topics include those
that are often problematic for teens such as individuality, influences on teens, decision-making,
communication, conflict resolution, personal organization, physical and emotional health, substance abuse,
sexuality and life lessons. Teachers include a significant amount of discussion since students indicated in their
evaluations of the course that this was desired. Great emphasis is placed on helping students develop coping
skills to better maneuver through difficult personal and peer situations.

CODE OF INTEGRITY

Students sometimes respond to pressure and stress by taking short cuts. Like other schools across the
country Gunn teachers are very concerned about instances of cheating and plagiarism among students. After
discussion during 2005/6 it was decided that we should make a concerted effort to deliver to the students the
message that cheating and dishonesty are always unacceptable. Our goal was to integrate the Code of
Integrity more fully into the Gunn culture. The Code was revised by the Ethics Group at Gunn (EGG) and
presented at the start of the 2006/7 school year for approval by the staff at the start of the 2006/7 school year.
All teachers were asked to review the Code of Integrity with their students and check for student understanding
of plagiarism and how to avoid it. Many had their students sign a copy of the code to say they understood it
and agreed to abide by it. Gunn bought a site license for Turnitin.com and about a third of all teachers used it
in 2006/7. More used it the following year.

Here is the data regarding the number of suspensions for academic dishonesty:

03-04 04-05 05-06 06-07 07-08
Total students 1690 1704 1724 1824 1874
# of AD offenders 13 17 14 18 12
% of student pop 0.76% 0.99% 0.81% 0.98% 0.64%

The number of cases of cheating and plagiarism identified by teachers is small and given that our “detection”
methods improved significantly and our population has grown, we are pleased that far less than 1% of our
students were suspended for this offense. Itis hard to know whether this is the result of more effective
character education for our students or whether better tools for identifying cheating and plagiarism simply deter
potential cheaters who know they are more likely to be caught, but we have seen a decrease. Educating
students about plagiarism is not easy. Even though much time is spent in the English, Social Studies and
Science classrooms educating students about what it is and how to avoid it, it is evident that some students
have still not fully internalized the information. This was clearly the case with a number of ninth graders who
were involved in the first phase of the Research Paper Project.

In 2006/7 our Ethics Group at Gunn (EGG) group continued to meet to discuss the issues of cheating during
our Professional Development Thursday time. As a result of EGG’s work, the curriculum for the Freshman
Orientation was revised for 2007 to allow more time to address the importance of honesty, integrity and ethical
behavior.

We were fortunate to have Adolescent Counseling Services (ACS) on campus. ACS counselors work with a
significant number of students and families every year. Mental health counselors and behavior support
specialists are provided by the District Special Education Services Department for students who qualify for
these services.

STAFF STRESS

Staff stress can result from many causes, one being uncertainty about expectations. At the start of the 2006/7
school year, the Gunn staff spent some time talking about school-savvy etiquette and we revisited some of the
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things talked about on a number of occasions. Examples of the issues raised are email etiquette,
expectations for meetings, dealing with parent complaints, working with colleagues and support personnel, and
handling differences of opinion among colleagues. We reviewed these things again at the opening staff
meeting of the 2007/8 school year. Constant review and reminders are necessary especially at Gunn where
we have been welcoming between fifteen and twenty new teachers a year for several years.

Understanding and believing in the mission of the organization one works in is also an important way to avoid
stress. In February 2007 we reviewed Gunn’s existing Mission Statement that had not been revisited for many
years. This task was one of the recommendations of the last WASC Visiting Committee but we also felt it was a
valuable use of time because the world of the students we now have in high school is very different than the world
of even ten years ago. A lively discussion involving all classified and certificated staff led to a distillation of what
we felt should be in our Mission Statement. A smaller committee then convened to craft a statement that was
concise yet contained all the things we felt it necessary to include. The results were emailed to the full staff and a
final version was discussed and accepted at the final staff meeting of the year. This is Gunn’s revised Mission
Statement:

The mission of Henry M. Gunn High School is to foster a community of creative thinkers who will acquire the
knowledge, skills, values and integrity to:

e Be resilient, responsible, respectful, contributing citizens
e Lead rewarding lives which pursue personal excellence and life-long learning

Gunn’s Instructional Council examined the question of whether adjusting the daily schedule would help relieve
student and teacher stress and collected examples of alternative schedules to study. (The WASC Visiting
Committee suggested that this was an area that should be explored). After input was gathered from staff and
students, it was determined that Gunn’s rotating block schedule works very well for most people and that there
was no desire to change to a different schedule.

A source of stress for both staff and students has been textbooks! Until the fall of 2008 teachers were
responsible for checking out textbooks to students and for checking them in at the end of the year. This was a
task, which, for the most part, was disliked and often not done very thoroughly. Department secretaries
responsible for student obligations frequently found themselves unable to tell which books were checked out to
which students and the resulting confusion meant that we were losing about $30,000 in books not returned,
damaged or lost for which we could not hold students responsible. Sometimes students were billed for books
they had returned and this annoyed and frustrated both them and their parents, especially when their schedules
were held back on the first day of school because an obligation that was truly not theirs had to be cleared.

In the fall of 2007 we made the decision to purchase a textbook tracking system, Textbook Tracker, and spent
the 2007/8 school year preparing to implement the new system at the start of the 2008/9 school year. Phil
Winston, Assistant Principal, spent many hours planning and organizing the new system with the help of a
classified staff member who bar-coded well over 20,000 books between the late spring and the opening of
school in August 2008. The need to decide which books should be bar-coded also resulted in some much
needed house cleaning. We discarded hundreds of old, out of date textbooks that had accumulated in
classrooms and storage areas over decades. On the first two days of the new 2008/9 school year, with the aid
of a large number of parent and community volunteers, bar-coded books were distributed to students from the
library. The students and teachers loved the new system and so did the department secretaries who had
previously spent much of their time at the beginning and end of school trying to manage textbooks and keep
track of obligations. It was fast, efficient and we now have in place a foolproof way of linking a student to
particular books. Stress levels have been significantly reduced all round.

We have endeavored to find ways to address staff stress in other ways. A Gunn teacher leads a well-attended
yoga class for staff on Wednesday afternoons. Some teachers have attended impromptu TGIFs (informal get-
togethers on Fridays after school) and a lot of staff attends those organized by the administration off campus.
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The Gunn Admin Team has made big efforts to raise morale and build community by hosting lunchtime staff
appreciation BBQs. The Gunn administrators shop and cook for the staff. They are very well attended and the
staff appreciates them, but the loss of the staff lounge because of renovations in 2007/8 meant that we could
not continue the BBQs. We hope to restart these in 2008/9 now that the new lounge is ready for occupancy.

The installation of restrooms for exclusive staff use in the Titan Village portable classroom area has done
much to relieve stress since teachers in this area of the campus did not have the time to walk half way across
campus and back to reach a restroom during five minute passing periods. It sounds like a small thing but it
has made a huge difference in their lives and they are much happier.

During 2006/7 we embarked on a project to encourage the use of technology by teachers and help reduce the
stress caused by having to share classrooms. As Gunn continues to grow, most teachers are sharing rooms
and our “vacancy rate” continues to fall. Most rooms are in use most, if not all, of the time. We have installed
ceiling mounted LCD projectors in all classrooms so that teachers have only to carry their laptops between
rooms and offices rather than the projectors too. They can plug in in any room. This, more than anything else,
encourages them to make use of technology to enhance teaching and learning.

The installation of air conditioning in the computer labs and video production studio that became unbearable
during hot weather because of the heat generated by computers and lights has really helped boost the morale
of students and of those teachers involved. It should, however, be pointed out that most of Gunn still does not
have air conditioning and teachers, students, office staff and administrators often have to work in 90+ degree
temperatures. These are not reasonable working conditions and the lack of air conditioning in increasingly hot
summers is a serious problem.

PARENT STRESS

One of the ways to reduce stress for students and parents is to improve communication between home and
school. Communication is always an issue on any large campus. Morning announcements over the PA system
had not been an effective way of communicating with our student population, so we set up a broadcasting studio
on campus in February 2006 that began broadcasting announcements by closed circuit TV to the entire campus
at the start of the second semester. Feedback indicates that this provides us with a more effective
communication tool for students. Communication with parents is even more difficult. We make every effort by
publishing an online monthly newsletter, Spotlight, that is sponsored by the PTSA. Hard copies are made
available for families who would like to pick one up. There is also the Gunn Connection, a PTSA run Web site
that emails information about all manner of things to parents who subscribe to this free service. The Gunn Web
site itself carries a huge amount of useful, easily accessible information for parents. Many teachers and
departments have their own Web sites from which much valuable information can also be gleaned. A Web site,
gunntitans.com, maintained by the Athletics Department, posts practice times for all sports, lists the dates and
times of matches, meets and games and posts interesting articles about games and individual athletes.

Parents often tell us that not knowing what homework their students are supposed to complete is a source of
frustration and stress. InClass, PAUSD’s online classroom resource, moved from pilot status to year one of
implementation in 2004/5. Training was provided for teachers by both PAUSD and by site personnel to
encourage the use of this communication tool. In 2005/6, approximately forty percent of the Gunn faculty is
actively posting homework though InClass. Laptop computers were made available to teachers through a
PTSA grant and in order to obtain one, a teacher had to agree to use InClass. This encouraged use of the
system. Parents were given information regarding InClass at Back-to-School night, via Spotlight, the Gunn
Connection and through written notes sent home. Each year, teacher use of this tool has increased. In
2007/8 approximately 70% of Gunn teachers used InClass.

One of the ways many teachers, students and parents feel that we could reduce stress is by adjusting the
school calendar. Many teachers would prefer to give first semester finals before winter break so that staff and
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students could enjoy a real holiday. This, it was felt, would reduce stress considerably. In 2004/5 Information
about calendars was collected from other schools and school districts, and it was discovered that quite a
number of them are in process of adopting or have adopted calendars that end first semester before winter
break. Gunn teachers were asked for their input and a survey indicated that about two thirds of teachers
would like to see such a change. Those that opposed this idea are mainly teachers of semester-length
classes for whom having semesters of uneven length would be problematic. However, PAUSD is a Unified
District and there is no support among elementary and middle school folks for starting the school year earlier in
the fall. Despite the fact that the calendar has not changed some teachers of yearlong courses are opting to
give final exams before winter break anyway in order to give the students a real break.

Gunn’s PTSA sponsors parent education programs each year. Topics have included the college application
process, helping students cope with rejection by colleges, student health, policing the use of the Internet and
social networking by students, recognizing gang related clothing and insignia, and the “empty nest” syndrome.
The PTSA Council Parent Education programs are also promoted in Spotlight and on the Gunn Connection
and Gunn programs often shared with other schools. In the fall of 2006, we created the Gunn High School
Information Course on InClass. All students, parents and faculty members are enrolled in this course. It
provides one more effective conduit for communication.
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WASC GOAL 3: Students of all races, ethnicities and genders will feel supported, challenged and
included in the Gunn Community.

Aligned with strategic goals 1(b), 1(c) and 1(d).

Task 1: Reduce drug and alcohol use among Gunn students.

Task 2: Gunn High School will continue to support students of all races, ethnicities, genders and
socio-economic status.

Task 3: Provide a comprehensive selection of courses, programs and support systems that will allow
students to access a wide variety of career paths.

Task 4: Create a school that is safe, clean and orderly.

TASK 1:
Reduce drug and alcohol use among Gunn students.

Building on the success of Every 15 Minutes, a program sponsored by the California Highway Patrol to reduce
student drinking and driving held at Gunn in 2004/5, we continued our efforts to educate students and their
parents about alcohol and drug abuse and their consequences. We continue to use breathalyzers at dances
to discourage student drinking at these events. Of the few attendees apprehended for appearing to be under
the influence of alcohol at dances about half were not Gunn students but rather guests of Gunn students from
other schools or recent graduates. In the fall of 2004 and again in 2005, the PTSA held a parent education
workshop, given by an Officer from the City of Palo Alto Police Department that was designed to educate
parents about the signs of drug and alcohol use. In April 2006, the PTSA paid for and mailed home to every
family a booklet about alcohol use and abuse by teens put together by the Santa Clara County District
Attorney’s Office, SCC Public Health Department and the California Office of Traffic Safety. It is full of useful
information and guidance for parents and students.

Gunn continues to meet as part of the District Drug and Alcohol Committee. It was agreed that the
composition of the Committee needed to be broadened to include the police, family service organizations, faith
groups, the Red Cross, the Y and other groups that work with and for youth in the community. Gunn welcomes
this approach since three unfortunate incidents happened during the 2004/5 school year involving Gunn
students and former students in off-campus drinking serving as a reminder that this is not just a school, but
also a societal issue and that parents and community education are at least as important as student education
in curbing substance abuse. Gunn is part of the Social Norming Project that started in PAUSD in 2004.
Student surveys conducted each year provide data that are then presented to students in a positive way to
reinforce behaviors that encourage students not to drink and use drugs. We also participate in the California
Healthy Kids survey that is given to ninth and eleventh graders every other year. Data from these surveys
indicate that most Gunn students do NOT use alcohol, drugs or tobacco, a fact that is publicized as the norm
on posters across our campus.

Our zero tolerance policy regarding drug and alcohol use at school and at school events is strictly enforced.
We always call PAPD if a student has been drinking or using drugs, we always suspend the student and agree
to reduce the number of days if the student agrees to undergo drug and alcohol counseling. The message has
got through to students and we have seen a reduction in the number of drug and alcohol related incidents at
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school and at school events such as dances. Whereas it used to be fairly common to have to deal with
several students who had been drinking at every dance, stricter security in the form of purse, bag and clothing
searches as students enter dances and the prohibition of any drink container being brought into dances has
reduced the number of incidents. Our use of the breathalyzer if we have good reason to suspect that a
student has been drinking also deters those who have been imbibing from coming to school events. We are
not naive enough to believe that we have solved the problem: we know that it has simply moved elsewhere.
But at least students attending school functions are less likely to be exposed to drunk students or tempted to
join those who drink.

The number of suspensions for drug and alcohol possession/use over the last five school years is as follows:

03-04 04-05 05-06 06-07 07-08
Total students 1690 1704 1724 1824 1874
# Drug/Alcohol offenders 7 14 7 11 15
% of student pop 0.40% 0.82% 0.40% 0.60% 0.80%

It should be noted that although these students and their parents usually agree to go though a free three-
session assessment by Adolescent Counseling Services Drug and Alcohol Program in order to reduce the
number of days of suspension for drug and alcohol use or possession, a high percentage of the families
referred do not follow through with treatment for their students after the assessment.

An anti-drinking poster campaign is mounted at school in the weeks before graduation to raise student
awareness of the dangers of drinking and driving. At the same time we also promote the use of seat belts by
displaying posters that have a Prom theme to them. After a transition period of buses and limos only as
transportation to Prom, the 2008 Prom in San Francisco was a “buses only” event. We worked with the
students to make sure they bought into the idea and they accepted the change without protest. Eliminating the
limos where most drinking in the past had happened meant that the 2008 Prom was clean and sober. We had
no alcohol or drug related incidents to deal with, which was a first!

TASK 2:

Gunn High School will continue to support students of
all races, ethnicities, genders and socio-economic status.

Despite budget cuts and the lack of District funding for Camp Anytown (now renamed Camp Everytown), Gunn
has been able to take two groups of approximately sixty-five students to this diversity training retreat annually,
one in the early fall and one in the spring, from 2001 to 2007. Only one group went in 2008. The Palo Alto
Kiwanis Club, the US Geological Survey, and several other private individuals helped us to do so by making
financial contributions. The cost of the camps continues to rise and we are now being charged for staff who
volunteer to attend as counselors as well as the students. Despite this, the program is so effective in
improving the school climate that we remain committed to taking at least one group to the camp each year.
Teachers in the BTSA program may satisfy some of the requirements for BTSA by attending Camp Everytown
so we strongly encourage new teachers to attend and the response has been good.

As part of their participation in Camp Everytown, numerous staff members received notification of their
successful completion of training to act as counselors and facilitators. The skills they learn and use, and the
whole Camp Everytown experience, enhance their understanding of identity safety issues and improves our
school climate. They include:

e Dynamics of racism
e Understanding of gender identity
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e Conflict and violence prevention and resolution skills

e Communication skills between various ethnic, social and cultural groups
e Understanding physical disabilities/integration of people with disabilities
o Effective methods of communication at-risk behavior prevention methods
e Teaching self appreciation and positive self image

e Skills for interpreting discrimination and empathy skills

e Planning skills for social change

e Peer-to-peer problem solving

e Assisting teens in dealing effectively with authority

e Practical application of inclusion skills

e Development of leadership skills

e Personal empowerment and building healthy support networks

e Post camp support

At a District level much work is being done to ensure that all students feel valued and supported. The District
promoted and Gunn is part of the Not In Our Schools anti-hate campaign that was launched in the spring of
2006 following anti-gay incidents at another school in the District and anti-gay graffiti appearing at Gunn.

The school continues to work with unengaged and unsuccessful students through programs such as Focus on
Success, offering engaging courses. For example the Auto classes are restoring and building a Model T Ford
from the ground up; Engineering Tech designs and builds a robot each year; and the theatre program provides
a home for quite a number of “alternative” kids in the Stage Tech program.

Most departments have introduced courses, lessons and activities that aim to make all students feel
comfortable at Gunn by acknowledging the value and importance of the cultures they bring to school and by
making all students more aware of and accepting of other cultures and ideas. The music department, for
example, consistently explores music from other cultures. Through music, students increase their awareness
of other cultures, beliefs, and societies. Theater classes and productions also address issues such as race,
discrimination and sexual orientation. The Living Skills class includes discussion of race, ethnicity, gender,
socio-economic issues and ethical behaviors as do most English and social studies classes.

TASK 3:

Provide a comprehensive selection of courses, programs and support systems
that will allow students to access a wide variety of career paths.

The College and Career Center continued its efforts to make students aware of the various resources and
programs available to them to enhance their knowledge of possible career paths. All sophomores are
released by their Social Studies teachers to attend an orientation and information session in the College and
Career Center. The Center has purchased a new college and career search engine called Naviance that helps
students identify their strengths, abilities and interests as these relate to college choices and possible careers.
Naviance is a powerful college search tool that uses data entered from our SASI data management system.
The majority of our students see themselves as college-bound so this tool helps them decide which colleges
are good fits for them. PAUSD puts on a College Fair every year and Gunn and our sister school Paly take
turns hosting it. 2010 is Gunn’s next year to host.
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Gunn runs a Career Technical Education program (10 unit of CTE are required for graduation) that is specifically
designed to give students insight into and skill sets directly applicable to specific fields of employment. We have
an excellent Automotive Technology program that not only teaches students to repair and maintain vehicles but
which also engages them in designing and constructing vehicles. Our Engineering Technology students each
year design and build a robot that competes in state and national competitions, usually very successfully.
Biotechnology is a well-established and growing program that develops a very high level of knowledge and lab
skill applicable to this industry. We are equally proud of our high quality graphic design, journalism and yearbook
programs (often garnering state and national recognition) that attract a lot of students.

Many teachers invite speakers to their classes and/or take students on field trips so that they have a chance to learn
directly about the world of work beyond high school. Many of our students have part time jobs and internships and
are enrolled in our Work Experience program so are gaining first hand knowledge of possible careers.

TASK 4
Create a school that is safe, clean and orderly.

Gunn has been a certified Green Business since 2005. The Gunn Green Team (GGT) consisting of students,
parents, teachers and administrators meets monthly to discuss better ways to reduce energy use, save water,
reduce waste and cut down on traffic coming to the campus. In 2007 Gunn entered into an agreement with
PAUSD that we would receive half of all the energy and water savings that we made. In 2006/7 Gunn’s share
of our savings amounted to $11,000. Savings were made by turning off lights and equipment whenever
possible. We are still spending over $70,000 a year in garbage disposal so mounted a campaign in 2007/8 to
cut this by a third by increasing our recycling efforts. Among other things we have parent and student
volunteers calling all companies that send unsolicited mail and catalogs to us asking them to take us off their
mailing lists. We still have along way to go in reducing waste from the food service that generates vast
quantities of discarded plastic utensils and containers.

The Gunn community is becoming increasingly aware of environmental issues. An environmental awareness
assembly was held in the spring of 2007. Planned by students to coincide with Earth Week, it included an
excellent student-produced video giving tips on ways to reduce waste, promoted the use of re-useable water
containers by selling them on campus and encouraged the use of cloth grocery bags by giving them away free
to interested students and staff.

We actively encourage biking to school by offering prizes. We installed a new bike cage in the summer of
2007 to accommodate an increase in bike ridership. During the first week of school in the fall of 2007 a bike
count indicated that over four hundred and seventy people bike to Gunn.

The GGT and the PTSA have been very active in trying to save the VTA route 88 so that students on this route
will continue to be able to take the bus to school.

The installation of alarms in rooms that house expensive equipment (computer labs and video production
studio) and vigilance on the part of the teachers using these rooms has reduced thefts from the campus.
Cameras were installed in summer of 2007 to provide video surveillance of the bike cage and the entrances to
the PE locker rooms from which many thefts took place last year. Coverage is not yet as good as it could be
but we will continue to work on this.

For several years School Resource Officers provided by the Police Department have provided valuable
assistance in dealing with students involved in drug and alcohol incidents and other offenses including
harassment. PAPD set up an explorer program that involved a small number of students interested in police
work and for those students the experience has been very positive.
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SCHOOL SAFETY

We added another half time campus supervisor to our staff in 2005/6 because of the growth in student
numbers. The extra pair of eyes helps to keep the campus safe and orderly. Student punishment for minor
infractions of rules is now campus beautification—trash pick up—that helps to reinforce the message that
cleanliness and order are important at Gunn. The District has been very responsive on the rare occasions
when graffiti appears and always sends maintenance personnel promptly to remove or paint over graffiti.

Gunn is committed to providing and maintaining an environment in which all community members feel safe
and supported so that they can do their best work. The School Safety Plan that was revised and presented to
School Site Council and the Board of Education in 2008/9 has several goals. One was to reduce the number
of harassment related incidents among students by at least 50% over a two-year period. In 2006/7, 22 formal
disciplinary actions were taken for instances of harassment. Two involved repeat offenders so the number of
students involved was 20.

We addressed the problem using Freshman Orientation, whole school assemblies and classroom discussions
and in staff and department meetings. We continued to engage students and staff in ongoing conversations
related to harassment, personal and professional safety and sensitivity training.

Itis clear that our identity safety education efforts throughout the year were effective since 75% of the
incidents took place in the first semester of the school year. We noted that incidents of harassment decrease
as students get older and more mature (14 in grades 9 and 10; 6 in grades 11 and 12). In 2007/8 the number
of harassment incidents was 16 out of a total population of approximately 2000 staff and students. However,
the nature of harassment incidents is changing. Most now begin online and carry over into the learning
community. Because of this trend we created a student-centered video about cyber-bullying and how to
prevent and deal with it that was the focus of a schoolwide assembly in the fall of 2008.

The School Safety Plan includes regular drills to prepare for emergencies such as earthquakes and fire. A
new Incident Command System organizational chart has been created to clarify roles in the event of an
emergency. In 2008 we worked with the District and the Palo Alto Police Department on lockdown
procedures, which would be called into use in the event that we had an intruder on campus who presents a
danger to students. Other goals of our safety plan for 2008/9 include having members of our first aid and
search and rescue teams recertified in FA/CPR and increasing the number of staff who are Palo Alto
Neighborhood Disaster Activity (PANDA) trained by at least two.

Over the past two years we have made big efforts to clean up and beautify the campus. With the help of a
wonderful District employee we now have several new flower gardens that give us color all year round. He is
responsible for huge improvements in the appearance of our grounds. He has redone the entrance to the
school completely and has planted flowers, trees and shrubs in many locations that have made the campus
much more attractive.

The exterior courtyard connected to the library has been landscaped to provide an area where teachers can
take classes and a place where students can go outside to read under the shade of a huge oak tree. Picnic
tables have been placed there to provide seating with a writing surface attached.

The final phase of Building for Excellence was completed at Gunn in 2008 with the renovation of the Admin 1
building and Bat Cave. The bond that was passed in June 2008 will provide funding for the next phase of
building and renovation that will start in 2008/9 with the renovation of the football, baseball, softball and soccer
fields and the Industrial Arts building. It will also include renovation of Admin 2, Spangenberg Theatre, the RC
building in the center of campus, the construction of a second gym and other projects.
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